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Four workshops are designed to help parents of young
children facilitate beginning reading.

These workshops focus

on techniques for reading aloud, using predictable materials,
using environmental print, and constructing games.

The

workshops are aimed at parents of kindergarten children.

The

project includes research which provides a definition,
rationale, and practical application of each topic, specific
workshop designs, parent handouts, and teacher materials.
Implications of the benefits of parent education and
recommendations for future workshops are discussed.
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Chapter

1

Background of the study

Introduction
Before education became "institutionalized," children
learned life skills at home.
their own youngsters to read.

Parents who read also taught
Once the community school was

established, however, control over formal education was
relinquished, for the most part, to professionals.
Although there is general agreement that, in order for
children to achieve educational success, they must be good
readers, many guardians consider learning to read a complex
process that their children will learn in school through the
care of experts.

As "experts," however, teachers need to

remind parents that the home is children's first school.
Parents have a significant role in encouraging and
facilitating their youngsters' reading development.
Researchers find that children learn to read as a result
of their experiences with written language in the family,
which the school then extends and develops (Doake, 1986).
Studies of children who read early demonstrate that they
often do so without the benefit of formal instruction.

The

most significant factors which contribute to early reading
success are that children come from print-oriented homes and
have been read to from an early age (Durkin, 1982).

Other

studies indicate that the role parents play in organizing
their youngsters' experiences is meaningful enough that
1
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parents should be considered the first teachers of reading
(Klein, 1978).

Many adults are interested in helping their

children learn to read but are unsure how to go about this
task.

Pierson (1974) reported a positive relationship

between programs designed to train parents and their
children's success.

The goal of these programs is to promote

pupil achievement by involving parents in their children's
reading development.

statement of the Problem
The problem is twofold:

First, many parents are unaware

of their influence in encouraging their progeny to read.
Second, parents do not know how to prepare their children for
beginning reading success.

Allen and Freitag (1988) contend

that most parents are interested in helping their children
learn to read.

If the educational system, however, expects

them to support and expand upon concepts learned at school,
teachers must assume responsibility for parent education.
With training, parents can become effective partners in their
childrens' schooling.

statement of the Purpose
In order to help create a home-school partnership, this
project includes materials providing parents with practical
ideas for enhancing reading at home.

This information is

offered in workshops which cover (a) read-aloud techniques,
(b) predictable materials,
(d) game construction.

(c) environmental print, and

3

Limitations of the study
The following limitations of this project are
recognized.
1.

It is confined to a review of the literature
covering the last fifteen years.

It is not

exhaustive.
2.

The workshops are aimed at parents of middle to
lower socioeconomic s't atus.

3.

The material consists of four workshops intended for
children under the age of six.

Definition of Terms
Beginning Readers:

Emergent readers are those children

who may understand such concepts as book handling,
directionality, letters and sounds, and read some
print but are unable to read a book independently
(Butler & Clay, 1990).
Book language:

"Book language" is the use of formal

literary language, as opposed to conversation [e.g.
"Once upon a time"]
Early readers:

(Butler

&

Clay, 1990).

Preschool children who have received no

formal instruction but are able to read some books
independently are considered "early readers"

(Durkin,

1982) .
Environmental Print:

Functional print which is found

within the home and community [e.g. street signs,
billboards, and food containers] is called
"environmental print"

(Goodman

&

Haussler, 1986).

4

Game Construction:

This is an activity which

consists

of making educational games which could help children
develop a skill basic to beginning reading (Vukelich,
197 8) .
Read-aloud technigues:

These are techniques of reading

to children, such as using expression, discussing the
story and pictures, predicting outcomes, and
encouraging children to use the cloze procedure
(Trelease, 1985) .
Predictable materials: These are written materials that
contain a repetitive pattern, familiar concepts, a
good match between the text and its illustrations,
rhyme, rhythm, familiarity of story or story line, or
familiar sequences (Rhodes, 1981).

organization of the Project
Chapter I includes the explanation of the project.
Chapter 2 is a review of the related research in regard to
beginning reading, parental involvement, and the relationship
between the two.

Chapter 3 is the procedure used in

designing the four workshops.

Chapter 4 consists of the

rationale, the research, and the design for each of the four
workshops:

(a) read-aloud,

(b) predictable materials,

(c) environmental print, and (d) game construction.

Chapter

5 summarizes the project, presents conclusions, and makes
recommendations.

Chapter

2

Review of the Literature

Introduction
Educators recognize parents as valuable partners in
teaching children.

In an NEA poll conducted in 1981 over 90%

of the teachers responded that more home-school interaction
was needed (Moles, 1982).

Smith (1990) quoted from the book

What Works: "Parental involvement helps children learn more
effectively. Teachers who are successful at involving parents
in their children's schoolwork are successful because they
work at it" (p.332).

This chapter examines the importance of parental
influence during the preschool years in building the
foundation for beginning reading, parent-school partnerships,
the effects of parental involvement on reading development,
and one method of empowering parents to participate-workshops.

Parental Influence during the Preschool Years on
Beginning Reading
Learning to read begins soon after birth.

Children

nurtured in book-oriented homes start to read when they are
held in their parents' arms and are read their first story.
Reading behaviors evolve in the same way and at the same time
as oral language development (Doake, 1986). Weiser (1974) and
Rupley (1975) further studied the influence of language
development and home environment on beginning reading.
5

They
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concluded that the amount and quality of language used in the
home determines the language skill the child brings to
school, which is reflected in the level of reading success.
Goodman and Haussler (1986) expanded this idea in their
writings.

They stated:
Familial attitudes, abilities, interests, and uses
of print become the context within which children
learn to read and write.

Children who are read to

frequently, who have their questions about
environmental print answered, who have books,
magazines, pencils, and writing paper readily
available, build a strong foundation for literacy
in the school.

(p. 27)

A number of studies have demonstrated the importance of
the home environment in inspiring beginning reading.

Durkin

(1982) discovered, in her research of children who learned to
read before the onset of formal education, a common pattern.
Each group of parents held a high regard for reading and took
time to answer their children's questions about words and
books.

In another study, Harris (1977) examined possible

reasons for a lower incidence of reading disability among
Japanese students than American students.

He concluded that

one contributing factor could be Japanese parents' active
participation in pre-reading and reading development.
Not only can the home environment foster the growth of
skills crucial for beginning reading, but some researchers
posit that parents can instill positive attitudes about

7

reading in their children prior to formal instruction.

The

availability of printed materials in the home is vital for
stimulating children's interest in books and reading.
Sheldon and Carillo (cited in Klein, 1978) found a positive
relationship between the quantity of books in the home and
reading achievement.

They discovered that as the number of

books increased, the percent of good readers also increased.
Klein contended that not only must children be surrounded by
books, but they also need the attention and encouragement of
adults who interact with the children and print.

Klein

stated:
By reading to the child, answering his questions,
asking him questions, interpreting the author's
message, pointing out important elements of the
stories and pictures, parents are helping to
develop the child's love of books and reading which
is so important in motivation to learn to read.
(p.

Parent-school

274)

Partnerships

Prior to school entrance parents are their children's
first teachers. As their offspring reach school age, however,
many parents step aside.

These adults may not know

instinctively how to help their children or they are under
the impression that the school does not desire their
participation in the instructional process

(Smith,1990)

Research indicates parent involvement is not only desirable
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but effective as well.

McLaughlin and Shields (cited in The

updated guide to parent conferences, 1986) suggest, in a
study of low-income or poorly educated parents, that most did
want to help their youngsters succeed in school, and homebased involvement created "great academic benefits for kids"
(p.

56) .

Moles (1982) wrote:
When asked what more the public schools should be
doing, a frequent suggestion was for closer teacher·
parent relationships, including more conferences
and information on what parents can do at home to
help children in school.

Eighty percent of parents

with school-age children agreed with the idea of
parents attending school one evening a month to
learn how to improve children's behavior and
interest in school work.

(p. 44)

In reviewing a variety of early intervention programs,
Bronfenbrenner (1974) supported the need for parental
participation.

He concluded that the active involvement of

the family is critical to program success, because it
sustains the effects of school programs.

Henderson (1981)

reported a number of studies of parent participation at the
elementary level.

She came to the same conclusion; parent

involvement was crucial.

Greenberg (1989) validated the

effects of parental participation in her historical study of
parents in the public school system. She maintained that
parent involvement in education is not a "new American fad."
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Furthermore, "when a member of a child's family takes part
in his school life in a positive manner, even briefly and
infrequently, the child's self-esteem appears to soar"

(p.

62) .

By encouraging adult support, teachers not only build
student self-esteem but also increase motivation to learn and
reduce discipline problems (Greenberg, 1989).

Research

indicates that parent involvement is critical to student
success.

In order to experience success in education,

youngsters must be able to read.

Parent participation

programs, therefore, should be aimed at techniques to
encourage and support reading development.

The Effects of Parent Participation on Readingpeyelopment
Parents play a critical role in the development of
literacy in their children.
Readers:

In "Becoming a Nation of

The Report of the Commission on Reading" the

Commission confirms that "Parents play roles of inestimable
importance in laying the foundation for learning to read, and
parents have an obligation to support their children's
continued growth as readers" (Anderson, Hiebert, Scott, &
Wilkinson, 1985, p.57).

Educators realize that learning to

read does not occur solely in the classroom.

As a matter of

fact, students are in class only 13% of their waking hours in
the first 18 years of their lives (Walberg, Paschal,

&

Weinstein, 1985).

Although

Learning occurs all of the time.

the classroom instructor may teach students to read in a
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formal setting, it is the family who motivates them, provides
experimental background, and reinforces learning as it
progresses.

Equipped with this awareness, many educators

have designed successful programs to involve families in
their children's reading development.
In Neenah, Wisconsin, a preschool reading program was
instituted through the public school system.

The focus of

the project was to provide parents with effective read-aloud
techniques, with the goal that Neenah preschoolers would have
such positive first experiences with reading that they would
enter school ready and motivated to read.
determined a success.

The project was

Parent participation doubled from the

initial workshops to the final sessions.

A written

evaluation at the completion of the workshop indicated:
Thirty percent of the participants gained many new
ideas and planned to put them into practice.
Nearly 50% who attended already do these types of
things.

Nearly 100% would like to see the series

continued with further materials.

(Lautenschlager &

Hertz, 1984, p.20)
Another program aimed at preschool-age children was
Preschool Readiness Outreach Program (PROP).

PROP was

designed by the Newark, Delaware, School District as a means
of assisting "parents in their role as their children's first
and most important reading teacher" (Vukelich, 1978, p. 524)
The primary purpose of the program was to provide ideas to
parents of three- to five-year olds on ways they could help
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their children develop beginning reading skills.

PROP was

composed of 26 weekly three-hour workshops in which parents
shared experiences with the previous week's materials,
constructed an educational game which could help their
children develop a skill basic to beginning reading, and took
part in informal discussions about reading and parenting
skills.

Vukelich concluded that the informal discussion was

as valuable in providing parents with assistance as the
formal portions of the workshop.

She determined that

"regardless of their educational level, parents need
information on children's development and child rearing
ideas, and teachers should try to be clearer in transmitting
information to parents" (p. 526).
In addition to the workshop, monthly pamphlets
suggesting activities to stimulate and extend children's oral
language and beginning reading skills were sent to over 3,000
Newark homes.

The project was deemed successful through

positive parent feedback and student testing. Children of the
participants were tested prior to and at the conclusion of
the program.

Those youngsters whose parents participated

actively in the project achieved significantly greater gains
than those whose parents participated minimally (Vukelich,
197 8) .

Also in Newark, Delaware, the same school district
developed a series of five workshops for parents and their
children in the primary grades.

The focus of the workshops

was functional reading with the goal being game construction,
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designed to reinforce survival reading skills.
response was favorable.

Parent

They reported that the youngsters

"enjoyed the games and other activities, and they noted their
children were particularly thrilled to read the words in the
real world" (Cassidy & Vukelich, 1978, p. 639).
Like Newark, the New Haven Public School System in
Connecticut launched a campaign to actively involve parents
in reading instruction.
programs, such as:

They found success in several

(a) courses for parents to acquaint them

with the reading process and their role in reinforcing the
school's reading instruction,

(b)

"Be My Guest" programs,

where parents were invited to school to observe reading
lessons in action, and (c) reading workshops, where adults
constructed reading games and devices (Criscuolo, 1974).
Two other researchers involved parents through game
construction sessions.

Burgess (1982) developed eight two-

hour workshops in which the parents were provided time to
discuss the previous week's materials, the instructor
supplied new background on reading, and, finally, the parents
made a game to take home and use with their preschoolers.
Children of the participants scored higher on the
Metropolitan Readiness Test and on the Utah Test of Language
Development than children of non-participants.
A second researcher, Raim (1980), found success in
involving parents through workshops.

Families of second and

third graders met weekly for two hours to construct and
practice the use of instructional devices.

During the second
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hour of each workshop the adults used the games with their
own children.

Those students whose parents participated

stayed at grade level or slightly higher in reading.
Members of San Mateo and San Francisco Reading
Associations indicated a need to involve families in their
children's reading development.

They decided to educate the

public through "Reading Day at the Mall."

Students from San

Francisco State University assisted by spending one day at a
local shopping mall.

They dressed as famous storybook

characters, read children's books aloud, or distributed
pamphlets containing hints for helping preschoolers and
beginning readers.

Board members from both reading

associations discussed the pamphlet informally with parents
and explained objectives of their organizations.

The goal

was to provide parents with information regarding beginning
reading and to emphasize the importance of reading to
children.

The program's success was measured by the number

of youngsters who heard stories and by positive comments made
by parents (Ellis, 1980).
In response to a need to involve families in a community
outside of Washington, D.C., the Fox Mill Elementary School
initiated the project called "Reading in a Rainbow."

During

two weeks in February, 550 families provided time each day to
share reading activities.

In preparation for the project

parents received packets of ideas for sharing reading at
home, including a review of the recent research on reading
and suggested book lists.

School activities were coordinated
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with the home program; for example, guest speakers came to
talk about reading; children were encouraged to discuss the
activities they were doing at home; and the entire school
participated in daily Sustained Silent Reading.

The project

was evaluated by positive parent response and a desire for
the program to last longer.
success as well.

There was other evidence of

The school joined a national readathon and

decided to continue Sustained Silent Reading two days a week;
a local restaurant began sponsoring a "Read a Book Party";
and a monthly parent newsletter was created to provide
families with activities to strengthen reading skills
(Sittig, 1982).
As many communities in the United States recognize the
value of school partnerships in fostering beginning reading
skills, so do educators in other countries.

A government

report in the United Kingdom "noted a link between parental
interest and pupil attainment, advocating closer links
between home and school"(Johnston, 1989, p. 352).

Johnston

reported on several programs within the United Kingdom
supporting parental involvement in reading.

In 1978 the

Belfield Community School in Rochdale, Lancashire, initiated
a project where five-year olds read to their families for a
short time every night.

Also included were comment cards for

parents and teachers, various meetings and home visits.

The

youngsters involved were said to progress at "twice the
normal rate" (p. 354).

A similar project was initiated in

15
Hackney in 1979.

Again, when parents became closely involved

in their youngsters' reading, the "reading ages" of
participants improved significantly.

Of great importance,

also, was data collected through anecdotal evidence.

Other

benefits seem to have been "the greater number of books read
by the children, better parent-teacher relationships, the
disappearance of mild behavioural [ ~ ] problems in the
classroom, and improved motivation toward reading" (Johnston,
1989, p. 354).
The evidence is clear that involving parents in their
children's reading development is not just a local concern
but is universal; furthermore, the more actively involved the
parent becomes, the more positive the results.

Parent Inyolyement

through workshops

Responses to parent involvement programs and
accompanying research confirm that it is worthwhile to
develop a parent education program.

"Given the importance of

parental support and inclusion, educators must design
programs that involve all families"

(Allen

&

Freitag, 1988,

p. 923). Cervone and O'Leary (1982) provide the following
conceptual framework for parent involvement

(Figure 1).

Parents as
Passive
Participants

Good News Notes
60 Second Phone
Calls
Star of the Week
Newsletter

Parents as
Active
Participants

(Cervone &
O'Leary, 1982,
p. 49)

Parent Involvement Continuum
!Open House
!Welcome Committee
Parent Bulletin
Board
Information on
Home and WeekFather's/Mother's
end Activities
Sibling's Day
Information on
Spring Fling
Community
Resources
Audiovisual
Presentations
Potluck Supper

End-of-the-Year
Picnic

Lending Library
(Book, Toy,
Record)

The Gym Show

Classroom Observations
! Teachable Moments

Make and Take
Workshop

Call-in Times

Workshops on
!Home Worksheets
Topics of Interest to Parents

Parent-Teacher
Conferences

A Course for
Parents

Home-School
Notebooks

Parent-to-Parent
Meetings

(Parent Leaders)

(Parent Leaders)

(Parent Leaders)

Parents Teach in
the Classroom

(Parent Leaders)

Reporting ProgressSpecial Events
Parent Education Parents Teaching
Parents as
Parents as
Passive
- - - - - - - - - - - - - - - - - - - - - - ~ Active
Participants
Figure 1
Participants
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It is desirable to change the parents' role from passive
participants to active participants, which requires parent
education. Mavrogenes (1990) agreed:
Teachers and schools must make suggestions come
alive for parents.

.Sending home a ditto of

"good ideas" tends to be ineffective.

Low-income

parents are not likely to do things they have never
thought important just because the schools say they
should.

School staff must hold workshops so that

parents can experience firsthand what they can do
to help their children.

(p. 5)

As cited in the previous literature, parent workshops
promote literacy development (Burgess, 1982; Cassidy &
Vukelich, 1978; Criscuolo, 1974; Lautenschlager & Hertz,
1984; Raim, 1980; and Vukelich, 1978).

Workshops are

productive because they "let families engage in hands-on
activities that can be shared at home"
Fredericks, 1988, p. 511).

(Rasinski

&

Reading workshops that are

successful include constructing games and materials, sharing
storytelling techniques, outlining the reading process, and
establishing reading clubs (Rasinski

&

Fredericks, 1988).

Because workshops provide firsthand experience in a
supportive and relaxed setting, they promote literacy and
help improve parent-child-teacher relationships.

18

chapter summary
It is evident that parents do play a crucial role in
their children's progress in learning to read.

Studies show

that families can and will encourage their youngsters'
literacy development if provided directions and assistance.
Given the dimension of home influence on children's reading
achievement, teachers have a responsibility of involving and
educating parents.

An effective vehicle for transmitting

this information is parent workshops.

Chapter

3

Procedures
Introduction
It has been demonstrated that parental involvement in
beginning reading is desirable.

Adults, however, require

information in order to be effective partners with the school
system .

Workshops are a method of conveying knowledge and

providing firsthand experience for parents.

In order to be

productive, workshops must be well-planned.

This chapter,

therefore, describes the procedure and rationale in designing
the four workshops.

Parent

contact

Initially all kindergarten parents at McKinley
Elementary School,Yakima, Washington, receive a letter to
assess interest in attending four workshops on beginning
reading [Letter #1, Appendix A, p. 98).

The letter is

disseminated during the second week of school and at "Back to
School Night" the last week of September, to insure maximum
coverage.

Follow-up phone calls are then made to answer

questions and to encourage participation.

Parents are sent

introductory letters one month prior to each workshop to
advise them what to expect and to provide information
[Letters #2, #4, #5, and #6, Appendix A, pp. 99,101, 102,
103).

A reminder notice is distributed one week prior to

each meeting [Letter #3, Appendix A, p. 100).
19
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Although each of the workshops ((a)"Read-Aloud,"
(b)"Using Predictable Materials," (c)"Using Environmental
Print," and (d)"Constructing Games"] focuses on a different
topic, a similar design is followed for all four.

While each

subject is unique, they also share commonalities:

Each has

proven to be an effective method of promoting beginning
reading, as well as a successful parent workshop emphasis
(Rasinski & Fredericks, 1988).

Research is provided at the

beginning of every workshop.
I.

Preparation
Materials and logistics are all arranged in advance, to
avoid wasting time during the workshop and to insure
organization.

The preparation is paced according to the

amount of advance time required to accomplish tasks.
is organized in the following time frames:

It

one month

prior to the workshop, one week in advance of the
workshop, and two hours before the workshop.
II.

Presentation
The following format is observed for each workshop:
1.

Orientation:

The participants are greeted, provided

name tags and notebooks, and furnished time to have
refreshments and look at student artwork and
displays.

Mavrogenes (1990) states, "To be

effective training workshops must include an
affective component"

(p. 5).

The elements in the

orientation help to create a welcome atmosphere .
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2.

Icebreaker or cue set:

The parents are involved in

an activity associated with the workshop to gain
their attention, to relate the subject to their
lives, and to promote enthusiastic participation.
Berger (1991) encourages the use of icebreakers in
adult meetings in order to "help people relax and
become involved in the group" (p. 197).
3.

Workshop goals:

A statement of workshop goals is

made at the beginning of each meeting to insure that
the objectives are clear to the participants.
4.

Presentation of agenda:

Each evening's agenda is

presented both orally and in written form to
guarantee that the activities will be clear, and so
parents can anticipate the evening's events.
5.

Parent notebooks:

Participants are provided

notebooks, which are referred to during the evening.
The materials are provided as a visual referent to
what is presented orally and to serve as a reminder
at home.
6.

Background information:

Time is devoted in each

workshop to present information such as a definition
of the topic, the value of the topic, techniques,
and extension activities.

Mavrogenes (1990) states

that another component of a successful workshop is
the "presentation of theory or rationale" (p.5).
Educators must explain the importance of parents to
their children's literacy.
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7.

Modeling:

Techniques and instructions are modeled

throughout the workshops.

Parents need to witness a

process as well as hear about it.

Berger (1991)

confirmed that adults learn best when "real
situations and analogies bring the theory to life"
(p. 193).

8.

Practice:

Time is allotted in each workshop for

parents to practice the concepts that have been
presented or to construct materials for home use.
Parents learn best if they are "actively involved in
their own education" (Berger, 1991, p. 193).
9.

Review:

Material for each workshop is reviewed.

Sound instructional practice indicates that concepts
are more likely retained if there is a summary or
conclusion.
10.

Preview:

A preview of the next workshop is

provided, to build anticipation for future topics.
11.

Evaluation:

Each workshop concludes with a

confidential written evaluation.

As a result,

participants have a non-threatening method of
providing feedback and are given some control over
their own education.

Both are important in helping

parents to learn (Berger, 1991; Mavrogenes, 1990)
The evaluation also serves as a tool for the
facilitator.

It is used to determine whether the

goals for the session have been met, and it provides
the first step in the planning and implementation of
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the next workshop (Fredericks & Taylor, 1985).

The

basic format for the evaluation was adapted from
Berger.
The meetings are scheduled one month apart to establish
a routine.

They are arranged toward the beginning of the

school year, so the participants may use the information
early in their children's education.

Chapter

summary

In conclusion, these workshop formats are consistent
with principles of the instructional process and suggestions
to maximize adult learning (Berger, 1991; Mavrogenes, 1990).
The participants are involved in the material through the use
of a cue set or icebreaker.

Pertinent information is given;

techniques are modeled, which adults practice.
material is reviewed.

Subsequent workshops are previewed to

build anticipation for future learning.
with evaluations.

Then the

Sessions

conclude

Chapter

4

Four Workshops to Facilitate Beginning Reading:
Reading
Aloud. using Predictable Materials. Using Environmental
Print. Constructing Games

Introduction
The recognition of the importance of parental
participation and the efficiency of offering adult courses
stimulated the development of four parent workshops:
(a)

Read-Aloud,

(b)

Using Predictable Materials,

(c) Using Environmental Print, and (d) Constructing Games.
The topics have been chosen based on their effectiveness
(Rasinski and Fredericks, 1988).
by teachers of emergent readers

Parent courses may be used
[or five- to six-years olds]

during the course of one school year.

The techniques used in

the workshops, however, are not necessarily dependent on each
other.

Each one stands on its own as a method of reading

development.
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WORKSHOP

#1 :

READ

ALOUD

(

INTRODUCTION
Virtually all educators agree that the single most
important activity parents can do to stimulate literacy is to
read to their children (Teale, 1981).

Local early childhood

instructor, also Yakima Herald columnist, Yakima, Washington,
Darlene Montz (1991), concurred: "This is the once-a-year
-most-basic-of-all-shake-your-finger at the reader advice-to
-all parents column.

READ TO YOUR CHILD . . . EVERY DAY"(p.

6C). First Lady, Barbara Bush (1990), expounded on the merits
of read-aloud as well. "Reading aloud is one of the best-kept
secrets of good parenting.
young mind and
education"

gives

(p. 67).

It has tremendous impact on a

youngsters a

head

start

on

their

She further recommends that parents get

started now, make reading aloud a habit, and involve the
whole family.

In order to help parents begin this "habit,"

it is important that they understand the ramifications of
reading aloud and that they are provided techniques for
sucessful reading.

successes through Reading Aloud
Reading aloud to children is an effective tool for
building both language and reading skills.

Durkin (1982)

discovered in her landmark study of early readers that
students who entered school knowing how to read and those who
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learned without difficulty had one thing in common:

They

had been read to by adults.
Likewise, Butler (1990) demonstrated the strength of
parents' consistently reading aloud to their youngsters. One
of her case studies, Cushla, born with severe deformities,
was diagnosed at birth with mental and physical retardation.
Cushla's parents began reading to her at four months of age.
Upon seeing the positive effects of the sessions, her family
made certain contact with books became a central part of her
life. By age five she was found to be well above average in
intelligence and a socially well-adjusted child.

At six and

one-half, Cushla was reading at a level exceeding her age
(Butler & Clay, 1990).

If reading aloud can accomplish so

much with a physically and mentally disabled child, what can
be achieved with children with no handicaps.

The Benefits of Reading Aloud
The benefits of reading aloud are innumerable.

Beyond

the delight, closeness, and love shared, it provokes a
curiosity about books and a desire to learn to read.

"The

initial reasons are the same reasons you talk to a child:

to

reassure, to entertain, to inform or explain, to arouse
curiosity, and to inspire" (Trelease, 1985, p.1). Books also
expand children's vocabulary.

Beginning readers must have

words stored in their vocabulary before they are able to read
with comprehension (Butler & Clay, 1990).
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Likewise, it is helpful if children are familiar with
"book" language, because books are written in a different
form from the way we speak.

When speaking, we rely on

gestures and non-verbal cues, while print depends on words
and sentences alone.

Children who have been read to become

familiar with the manner in which language is arranged in
books and understand that marks on paper communicate meaning
(Butler & Clay, 1990).

Literature, furthermore, exposes

young people to new and exciting experiences.

It stimulates

"their interest, their emotional development and their
imagination"(Trelease, 1985, p.11).

Through shared readings

youth also become familiar with the care and handling of
books.

In addition, they develop knowledge ranging from how

to hold a book to how a table of contents functions.

As

parents read stories, their youngsters begin to grow toward
literacy; they acquire a sense of directionality, learning to
move through a book from left to right, top to bottom, and
front to back.

"Children soon begin to attend to print,

which eventually enables them to retell a story that at first
is page-matched and later line- and word-matched to text"
(Chapman, 1986, p. 11).
Parents who read aloud to their children help them learn
to develop meaning from the text, thus leading them to the
discovery that books are an important source of information
and enjoyment.

Through read-aloud sessions youngsters

experience what it feels like to read a book with
comprehension long before they can perform the task alone.
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In this way, reading to children helps to encourage them to
become readers.

Tips

for Reading Aloud
There are many techniques for maximizing book sharing.

Although parents will not want to turn every page into a
reading lesson, using some of these ideas will increase
learning.
Prior to Reading
1. Schedule a daily quiet time for reading, e.g. after
dinner or before bedtime . It is crucial that adults
begin regular reading to children while they are
still young enough to want to imitate (Trelease,
1985).
2.

Select books children will enjoy.

In order to do this,

it is helpful to have knowledge of their growth,
development, and interests.

[Refer to "A Developmental

View of Five- and Six-Year Olds," Appendix B, p. 107].
While five- to six-year olds become increasingly
independent, they also need much nurturance from the
home and family.

Consequently, they enjoy books that

reflect "their own journey out into the world.
especially when there is a happy ending"

(Oppenheim,

Brenner, & Boegehold, 1986, p. 109). For example, in
The Story about

Ping (Flack

&

Weise,1963),after

venturing out into the scary world, Ping returns home
for a joyous reunion with his family.

Youth in this
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age group are also attracted to animal stories.

This

genre allows children to experience a "safe scare."
Animals can do things that would be too frightening
were it a human child (Oppenheim et al., 1986). The
little bunny in A Runaway Bunny (Brown, 1970) keeps
threatening to run away and change himself so his
mother cannot find him.

This comes to no avail,

however, for Mama will seek him wherever he goes.
Another type of story five-year olds love is
realistic fiction:

books about real boys and girls

with families, friends, and problems. For example, the
child in Ira Sleeps Over (Waber, 1972) is faced with
the dilemma of whether or not to take his teddy bear to
his first sleep-over.

Stories such as this

provide

youngsters a sense of commonality with peers and
enhance their understanding of themselves and others.
Still essentially egocentric, kindergartners may
begin to realize they are not unique;

others feel shy,

have fights and make up, get lost and found, etc.
Because five-year olds are facing many new experiences,
they become increasingly curious about people, places,
and things they see.

Stories that expand upon these

experiences, such as Airport (Barton, 1982), are
particularly valuable.
3.

A variety of reading materials, as well as a
comfortable special reading area, should be provided
(Mavrogenes, 1990).
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4.

Before reading, parents should show children the cover
of the book and read the title.

As a result,

youngsters will learn how to begin a book and know that
the title says something about the story (Mavrogenes,
1990).
During Reading
1.

Sit next to children and hold the book, so that the
pictures and words can be seen as they are read.

Thus

the youngsters will learn how to hold a book and will
discover that pictures and words tell a story
(Trelease, 1985).
2.

Read clearly and slowly, with expression (Trelease,
1985).

3.

Initial reading should be short, to fit children's
attention span.

Then gradually lengthen it.

If

children appear bored, tired, or cranky, the selection
may be too long.

Reading to children should always be

a happy experience for both parent and children
(Trelease, 1985) .
4.

To reinforce the idea that we read words on a page from
left to right, run your fingers under the sentences as
you read them, thus modeling left-to-right eye motion
and the sweep from one line to the next . Ultimately
children may also learn to run their fingers along the
sentences as they are read (Oppenheim et al., 1986).

5.

Draw attention to letters, words, and refrains, such
as, "I think I can; I think I can;"

(Piper, 1979).
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6.

Emphasize that the page is turned when the last
sentence or word on the right-hand page is read.

In

this way children are taught that we read the page on
the left, then the

page on the right, and that we read

a book from front to back. Eventually children should
be encouraged to hold books themselves, show the title
and author,
the pages
7.

indicate where to begin reading, and turn

(Butler

&

Clay, 1990).

To build prediction and imagination skills, stop part
way through a story, and allow youngsters to finish it.
Upon completion of the story the two endings may be
compared (Mavrogenes, 1986).

8.

You may also want to use a method called "auditory
cloze," in which the parent who is reading stops at a
highly predictable word and allows the children to fill
in (Graves,

9.

1987) .

Talk about the book as you read and after finishing the
reading.

If children seem interested, some of the

following may be asked:
(a) Where does the picture take place?

Tell me about

it.
(b) What do you think will happen next?
(c) Where did the story take place?
(d) What five words describe your favorite character?
(e) How did your favorite character change during the
book?

(f) Why did this character change this way?
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(g) Which one of the characters are you most like and
why?
(h) What happened first,

second, last?

(i) What two characters are alike [or different]?

(j) What do you think might happen to the main
character after the book?
(k) Why did you like this story?

How does it make

you feel?
(1) Tell me about anything that has happened to you
that is similar to an incident in the story.
(m) Think of a question to ask about the book
(Mavrogenes, 1990).
10.

Parents and youngsters are encouraged to laugh
together, guess what will happen next, sympathize or
empathize when a character has a problem, and celebrate
when there is a happy ending.

11.

Reread favorite books.

Children love repetition,

because they can anticipate what will happen next. It
is from repeated readings of well-loved stories that
youngsters develop another basic skill needed in
reading:

an understanding of story sequence.

Experienced listeners bring a sense of what happens
first, next, and last to the books that they will
be reading independently (Oppenheim et al.,1986).
12.

Encourage children to discover, without turning every
page of a book into a reading lesson (Oppenheim et al.,
198 6) .
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13.

Continue reading aloud to children, even after they
learn to read (Graves, 1987).

Activities to Extend Reading
Reading research indicates that the best conditions for
reading occur when children know something about or have
interest in a topic being read.

Good advice to pass on to

parents, then, would be to try to read about subjects that
the family may be experiencing soon or have encountered
recently (Rasinski & Fredericks, 1990).

Activities based on

a book or story will help to strengthen personal experiences
[Refer to "Activities to Extend Reading," Appendix B, pp. 113114] .

Read

I.

A1oud

Workshop

Procedure

Workshop Preparation
A.

September:
1.

During the second week of school and at the
Back-to-School-Night disseminate the
introductory letter [Letter #1,
Appendix A, p.98].

2.

Order 100 each of the following brochures from
The International Reading Association:
(a)

Good Books Make Reading Fun for Your
Child

(b) Your Home Is Your Child's First School
(c)

You Can Encourage Your Child to Read

Send request to:
IRA,
800 Barksdale Road, P.O. Box 8139,
Newark, Delaware, 1974-8139
Include $6.50 [U.S.A.] per 100 brochures.
B.

October:
1.

Based on parent response to the introductory
letter, set dates for the four workshops.

2.

Check school calendar for conflicts.

3.

Clear dates with the principal and other staff
involved.

4.

Reserve the library.

5.

Send Read-Aloud Workshop letter home
[Letter #2, Appendix A, p. 99].
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6.

Contact parents by phone to answer any
questions and verify the first workshop date.

7.

Plan and execute art extension activities,
focusing on several books to be displayed at
the workshop. Some possibilities are:
(a) Read

Corduroy (Freeman, 1968) and

Corduroy's Pocket (Freeman,1978).

Then

make Corduroy.
[1] Have children sponge paint a piece of
9" X 12" construction paper brown.
[2] Trace and cut a bear, using a tagboard
template.
[3] Have youngsters design Corduroy's face;
then glue on overalls cut from green
paper and a pocket from purple paper.
(b) Read Arthur's Eyes (Brown, 1976).
[1] In advance of project spray paint hicones (plastic carriers for beverage
cans) black. Cut into segments of two.
[2] Have children color a Xerox picture
of Arthur and glue hi-cones down for
his glasses.
(c) Read Swimmy (Lionni, 1968).
[1] Tell pupils to trace and cut a fish,
using a tagboard template.
[2] Have children finger paint fish, using
corn syrup and food coloring.
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[3] For a display, glue fish onto a pond
shape.
Any art activities that extend books may be
substituted.
C.

November:

one week before presentation

1.

Gather books to be used for presentation.

2.

Compile parent notebooks [Notebooks consist of
the parent printouts in Appendix B, pp. 104121, and three IRA brochures].

3.

Send home reminder notice [Letter #3,
Appendix A, p. 100].

4.

Collect student art projects for display.

5.

Obtain color-coded name tags and felt-tip pens
from school secretary.

6.

Shop for refreshments.
a.
b.
c.
d.
e.
f .

coffee
juice
cups
non-dairy creamer
sugar
napkins

The evening of the workshop:

5:00 p . m.

1.

Set up chairs.

2.

Display student art projects.

3.

Lay out books that will be used for the
workshop [Refer to "Favorite Childrens' Books,"
Appendix B, pp. 115-120].

4.

Organize name tags, pens, and parent notebooks.
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5.

Make coffee and arrange refreshment table with
juice, cups, and napkins.

II.

Workshop Presentation
A.

7:00-7:05
1.

Greet participants.

2.

Have them make name tags and pick up notebooks.

3.

Direct them to the refreshment table and book
display.

B:

7:05-7:15
1.

Formally welcome the parents and thank them for
coming to the Read-Aloud Workshop.

2.

Cue set:

Demonstrate the positive effects of

being read to during childhood by telling the
group about a favorite childhood story and
encouraging participants to recall and share
their favorite read-alouds, as well. Point out
that not only does reading aloud produce fond
memories, but it is also essential in helping
children learn to read.

C.

7:15-7:20
1.

State workshop goal:
session parents will:

At the end of the
(a) understand the

importance of reading aloud,
some read-aloud techniques,

(b) be able to use
(c) have some ideas

for extending books.
2.

Refer participants to parent notebook. Inform
them that the printouts will be discussed
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during the workshop.

Brochures from the

IRA are for home use.
3.

Present agenda for the rest of the evening
[Refer to "Agenda,"

D.

Appendix B, p. 105].

7:20-7:40
1.

Introduce the importance of reading aloud.

2.

Share success stories:

(a) early readers,

(b) Cushla.
3.

Point out benefits for reading aloud [Refer to
"Benefits of Reading Aloud," Appendix B,
p. 106].

4.

Consider how to choose books:
following in Appendix B:

[a]

Refer to the
"Developmental

View of Five- to Six-Year Olds"(pp. 107-108),
[b] "Types of Books that Appeal to Five- to
Six-Year Olds" (p. 10 9) ,
Books"
E.

[ c]

"Favorite Children's

(pp. 115-120).

7:40-7:50
Model how to read aloud [Refer to "Tips for
Reading Aloud,"Appendix B, p. 110].

F.

7:50-8:05
Have the participants form small groups based
on color-coded name tags.

Give each group a

stack of books from the display.

Instruct them

to look through and discuss the books.

Each

individual should then choose one to read and
a partner with whom to practice at least one

39
technique for reading aloud [Refer to "Tips for
Reading Aloud," Appendix B, p. 110].
G.

8:05-8:20
1.

Discuss reading records [Refer to "Reading
Records," Appendix B, p. 111].

2.

Point out activities to extend reading [Refer
to "Activities to Extend Reading," Appendix B,
pp.113-114]

H.

8:20-8:25
1.

Review material.

2.

Preview Workshop #2 ["Using Predictable
Materials"].

I.

8:25-8:30
Have parents establish one goal for reading
aloud and record it on the workshop evaluation
form located in their notebooks ["Read-Aloud
Workshop Evaluation", Appendix B, p. 121].

J.

Time will be allowed at the conclusion of the
workshop for parents to ask additional questions
and further examine the books.

WORKSHOP

#2:

USING

PREDICTABLE

MATERIALS

INTRODUCTION
Research has demonstrated that parental involvement
during the early stages of reading is beneficial to young
readers

(Mavrogenes, 1990) .

Rasinski and Fredericks (1988)

acknowledge that guardians have limited time to spend with
their offspring; therefore, educators must suggest literacy
activities "that have the highest value"(p. 508).

One

recommendation is to train parents to use predictable
materials (Rasinski and Fredericks, 1988; Rhodes, 1981;
Swaby, 1980).
Through the use of patterned literature "parents can
help their children acquire a definition of reading that is
based on communication and meaning"(Simmons & Lawrence, 1981,
p.158).

Stories that contain repetition, rhyme, and familiar

sequences are particularly useful in teaching emergent
readers, because students feel instant success (Larrick,
1982).
Predictable storybooks allow children to use their
natural linguistic abilities as a basis of reading.
As children listen to the stories, they become
aware of the direct relationships between what they
know about the language they speak and what they
see in printed form.

(Allen, 1985, p.1)

The best form of literature to use with children in the
beginning stages of reading is that which is predictable.
40
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Their familiar context and structure, and often
repetitious, cyclical sequencing make them
predictable . . . It's easy for kids to get a sense
of where the book is going and to predict what is
coming next. (Goodman, 1986, p. 47)
It has been demonstrated, therefore, that a successful
activity to involve parents in is reading patterned
materials.

Knowledge that needs to be imparted, however, is

a definition of predictable stories, the benefits of such
materials, and how to use them.

A Definition of Predictable Materials
Predictable materials are stories, poetry, and song
that contain a structure which allows children to anticipate
subsequent lines (Cullinan, 1989). This includes stories
dictated by children themselves, as well as published
materials, employing patterned or structured language.
One source of predictability is stories that are
generated by youngsters, then dictated to an adult. These are
highly predictable because they originate from personal
experiences and language; consequently, children are better
able to anticipate what the materials are going to say
(Weaver, 1988).
Published materials utilizing patterns or structured
language are a second resource of predictability.

There are

several techniques that writers employ in order to make
literature predictable.
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These materials contain such attributes as:
1.

Repetition:

The author repeats words,

phrases, sentences, or themes which become
evident after reading a few pages or sentences
(McClure, 1985). For example, children quickly
assimilate Martin's (1983) pattern when
reading or listening to the following lines
from "Brown Bear, Brown Bear, What Do You
See?"
"Brown Bear, Brown Bear, what do you see?"
"I see a redbird looking at me."
"Redbird, redbird, what do you see?"
"I see a yellow duck looking at me.".

2.

. (pp.1-4)

Cumulative lines: This technique is similar to
repetition in that a word, phrase, or sentence
is repeated; however, new words, phrases, or
sentences are built into the pattern as the
story progresses (Bridge, 1979).
(1973), There

In Adams'

was an Old Lady Who Swallowed a

£.ly, previous ideas are incorporated into
subsequent ones.
There was an old lady who swallowed a fly.
I don't know why she swallowed a fly.
Perhaps she'll die.
There was an old lady who swallowed a spider
That wriggled and wriggled and jiggled inside her.
She swallowed the spider to catch a fly.
I don't know why she swallowed a fly.
Perhaps she' 11 die. (pp. 1-2)
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The Woods

(1984) also utilize this technique

in The Napping House.
There is a house,
a napping house,
where everyone is sleeping.
And in that house
there is a bed,
a cozy bed,
in a napping house
where everyone is sleeping.
And on that bed
there is a granny,
a snoring granny
on a cozy bed
in a napping house,
where everyone is sleeping.

3.

Rhyme and Rhythm:

(pp. 1-4)

Narrative that incorporates

a repetition of sounds and a regular "beat"
is said to have rhyme and rhythm.

Children

assimilate oral language easier when there is
a catchy repetition (Larrick, 1982). Moreover,
youngsters experience success with books like
Shoes (Winthrop, 1986), which employ rhyme and
rhythm.
There are shoes to buckle, shoes to tie,
shoes too low,
and shoes too high.
Shoes to run in, shoes for sliding,
high-topped shoes for horseback riding.
Shoes too loose, shoes too tight,
shoes to snuggle in at night. (pp. 1-7)

4.

Familiar cultural sequences:

Books are often

centered around a motif that children
recognize, such as numbers, the alphabet, the
days of the week, months of the year, the four
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seasons, basic colors, or daily activities
(Bridge, 1979; McClure, 1985). In Seven Eggs
Hooper (1985) has used two of these familiar
sequences:

days of the week and numbers.

There were seven eggs.
On Monday the first egg cracked
and out came a baby penguin.
On Tuesday the second egg
cracked and out came a baby crocodile.
On Wednesday . . . . (pp. 1-4)

Carle (1987) uses the same two sequences in
The Very Hungry caterpillar.
One Sunday morning the warm sun came up and--pop!--out
of the egg came a tiny and very hungry caterpillar:
He started to look for some food.
On Monday he ate through one apple.
But he was still hungry.
On Tuesday he ate through two pears,
but he was still hungry.
On Wednesday he ate through three plums,.

(pp. 3-8)
5.

Familiar characters or plots:

Children who

have been read or told stories often recognize
characters or plots, which enable them to
predict future events

(Rhodes, 1981; Weaver,

1988). For example, while reading Clifford
Gets a Job, youngsters who know the series
(Bridwell, 1965) will expect Clifford to
encounter trouble. During the course of the
story Clifford does have difficulties, which
is essential to his character. Through
exposure, some youngsters develop intuitive
knowledge of the structure and plot of
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folktales; therefore, they anticipate the
dialogue in stories like The Three Little
ti.g_s_.
"Little pig, little pig, let me come in."
"No, no, by the hair of my chinny, chinny, chin,
I'll not let you in!"
"Then I'll huff and I'll puff,
Till I blow your house in!" (Yeatman,

6.

1981,p. 96)

"A good match between the text and its
illustrations" (Rhodes, 1981, p. 512):
Quality picture books almost always
demonstrate "a good match between the text and
illustations."

In Carle's (1985) The Very

Busy Spider, a spider is occupied when it is
approached by a horse.
"Neigh! Neigh!" said the horse.
"Want to go for a
ride?" The spider didn't answer.
She was very busy
spinning her web. (pp. 3-4)

She is subsequently addressed by a cow, a
sheep, a goat, a pig, a dog, a cat, and a
duck, and each time she "didn't answer.
was very busy spinning her web."

She

Each

character is placed on a separate page with
the appropriate sentence.

Once children learn

Carle's pattern, the narrative is
unquestionable.
Highly predictable materials often demonstrate three or
more of these attributes, which facilitate the development of
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skills in emergent readers

(Taylor, 1987).

Through exposure

to these stories, children can begin to "develop word
recognition strategies while reading, rather than before
reading. Predictable books encourage from the beginning
reading for understanding"

(Rhodes, 1981).

Benefits of using Predictable Materials
There are numerous reasons for using predictable
materials.

Weaver (1988) states, ''The reason for the use of

predictable reading materials is straightforward:

When

language is predictable, it supports the writer's intentions
and the reader's expectations, thereby making the text easier
to read"

(p. 251).

A study conducted by Bridge, Winograd and Haley (1983),
comparing the use of predictable materials [patterned books
and dictated language experience stories] versus less
predictable materials [typical preprimers] confirmed Weaver's
statement. The researchers found the following advantages to
the use of patterned materials for beginning reading
instruction.
1.

The students reading predictable stories
learned significantly more sight vocabulary
words than those using the preprimer.

2.

The youngsters in the experimental group
relied more on context clues, while the
control group depended solely on graphophonemic information.
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3.

The children reading patterned stories
reported more positive feelings about reading
aloud (Bridge et al., 1983).

The evidence is clear that using predictable materials
with emergent readers is advantageous. Benefits other
researchers have noted follow.
1.

Children are able to receive instant success
with reading.

The cumulative repetitions, the

dependable schemes of rhyme, rhythm, and
familiar sequences help beginning readers to
predict the text and thus read unfamiliar
words (Bridge, 1979) .
2.

These materials allow beginning readers to
draw on information they already have about
language, such as semantics [knowledge of
words and word categories] and syntax [word
order], and apply it toward reading.

For

example, when reading or listening to stories
about dinosaurs, children use semantic
experience.

They expect to hear words like

Tyrannosaurus Rex, Stegosaurus, swamp, or
volcano; whereas the word "kitten" would come
as a surprise. Likewise, youngsters have a
basic perception of syntax.

They know that

"The dog howls" and "The dog is howling" mean
the same, but "Dog is howling the" is nonsensical (Bridge, 1979; Park, 1982).
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3.

While patterned stories draw on children's
intuitive knowledge of semantics and syntax,
they help youngsters gain information about
grapho-phonemics: understanding of letters and
words on the page and letter-sound
relationships (Bridge, 1979; Park, 1982;
Weaver, 1988).

The materials, therefore, help

children use the knowledge they already have
about reading to learn more about print.
4.

Predictable materials are simple enough to
allow youth to practice reading while learning
to read (Bridge, 1979).

5.

Patterned stories encourage youngsters to read
fluently, rather than in a halting word-byword manner (Bridge, 1979).

6.

Repeated exposure to predictable books
facilitates the development of a sight
vocabulary.

Because the books are comprised

of high frequency words, they often contain
the same words that are printed in preprimers
(Bridge et al., 1983).
7.

Children enjoy using patterned materials.
When provided exposure to many stories,
emerging readers eventually have a wide
selection of books they can "read."
Consequently, they are more secure about
reading aloud (Bridge et al., 1983).
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How to use Predictable Materials
The benefits of using predictable materials can be
fulfilled only when there is an understanding of how to use
them. Therefore, a sequence of instruction is provided for
both children's own writing and published patterned
materials.
When dictated stories are used, the children must first
be provided with a stimulus.

This can focus on a recent

experience [e.g. a trip to the park or grocery store],
children's special interests, or artwork.

Youngsters dictate

their ideas to adults, who then transcribe them exactly as
they are spoken.

Parents read the ideas back, running their

fingers under the text and inviting their children to join
in. After repeated readings, children may match sentence
strips or word cards to the text, trace or copy the writing,
or read independently (Bridge et al., 1983).

Eventually

youth may be encouraged to write and read their own stories,
using "inventive-spelling"

(Weaver, 1988).

A similar sequence may be employed when using patterned
books.
1.

Begin by selecting a book that is highly
predictable and that the children are
interested in (Taylor, 1987).

2.

Read the title and author of the book.
Encourage young ones to predict what the story
will be about by using both word and picture
clues (Tompkins & Webeler, 1983).
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3.

Hold the book so that youngsters are able to
see the text and illustations

4.

(McClure, 1985)

Read the book aloud, encouraging children to
join in when familiar with the pattern (Bridge
et al., 1983).

5.

Reread the text, pointing to words and
sentences, thus focusing on the relationship
between print and oral language.

Again,

invite children to "read" along (McClure,
1985).

6.

At this stage adults may choose a variety of
procedures to encourage their youngsters'
active participation.
[a]

Refrain:

Adults read the story, allowing

the children to read the refrain.
[b]

Repeating:

Read one line of the story at

a time; then have the children repeat.
[c]

Auditory cloze:

Read most of the story,

pausing at highly predictable words to
allow children to fill in.
[d]

Unison:

Read the book together.

[e)

Independent reading:

Make the book

available to children, in order to
encourage them to read it on their own
(Taylor, 1987).
7.

After reading the book several times, copy
letters, words, phrases, or sentences on
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strips of paper.
the text.

Have children match them to

Discuss their meaning within the

story (Bridge et al., 1983).
8.

Eventually, help children learn about their
predictions by guiding the story.

Read a few

pages of a highly predictable book; then stop
to encourage youngsters to anticipate what
will happen next and tell why they think so.
Continue reading through the next set of
repetitions;then stop to consider predictions.
9.

Extend stories through a variety of
interpretive activities: art, drama, movement,
or writing [Refer to "Activities to Extend
Predictable Books," Appendix C, p. 127].

Emergent readers can experience immediate success in
reading patterned materials if they are thoughtfully
presented.

Following the above sequence will produce

positive results.

Predictable

r.

Marterials

Workshop

Procedure

workshop Preparation
A.

November:
1.

Review evaluations for "Read Aloud Workshop."
Use suggestions for improvement to adapt
"Predictable Materials Workshop."

2.

Remind principal and other staff about the
workshop.

3.

Confirm library reservation.

4.

Send "Predictable Materials Workshop" letter
home [Letter #4, Appendix A, p. 101).

5.

Plan and execute art extension activity to be
displayed during the workshop.
[a] Read Millions of Cats

(Gag,1977).

[b] After reading the story, have the
youngsters help make a Millions of Cats'
display.

Direct children to trace one or

two cat shapes, using a tagboard template,
cut them out, and paint like the "prettiest
cat they have ever seen. "
Attach these

to a background of blue butcher

paper, which has a

green butcher paper "hills"

overlay. [Any project featuring a pattern
book may be substituted.]
6.

Gather the following materials, to be used
during the presentation.
52

53
[a] A wall pocket chart
[b] Word cards (black, brown, up,white, green,
King, purple, blue, old, four bear cards,
ten blank cards)
[c] The Pumpkin Patch language experience class
book (This is a pumpkin-shaped book the
class wrote and illustrated as a result of
a trip to a pumpkin patch. Any book written
by children as a result of an experience
may be substituted.)
[d] Books to use during

demonstration:

Brown Bear, Brown Bear, What Do You See?
(Martin, 1983)
There was an Old Lady Who Swallowed a Fly
(Adams, 1973)
Chicka Chicka Boom Boom (Martin, 1989)
Earl's Too Cool for Me (Komaiko, 1988)
Seven Eggs (Hooper, 1985)
10 Bears in My Bed (Mack, 1974)
Alfred's Alphabet Walk (Chess, 1979)
Chicken Soup with Rice (Sendak, 1962)
Books from the Clifford series (Bridwell,
1965)
[e] Enlarged version of Martin's (1983) Brown
Bear, Brown Bear, What Do You See?
[f] Sentence strips from a portion of the text
Brown Bear, Brown Bear, What Do You See?
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and the following word cards: brown,
yellow, blue, green, purple, white, black,
gold
[g] Pumpkin. Pumpkin. What Do You See?
This is a book the class wrote and
illustrated as a result of reading Brown
Bear. Brown Bear.What Do You See? (Martin,
1983). Any book in which children have
innovated on a literary structure may be
substituted.
[h] Additional books from the "Predictable
Books"list, to be used for the small group
portion of the presentation [Refer to
Appendix C, p. 128].
B.

December:
1.

one week before presentation

Send home reminder notice [#3, Appendix A,
p. 100].

2.

Print nursery rhyme page [Refer to Appendix F,
pp. 160-161].

Cut into strips containing one

line of each couplet.

3.

Compile parent notebooks [Refer to Appendix C,
pp. 122-133] .
Attach one of the nursery rhyme lines to the
outside of each parent notebook.

4.

Obtain color-coded name tags and felt-tip pens
from the school secretary.
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5.

Shop for refreshments [Refer to shopping list
in

C.

"Read-Aloud Workshop," p. 36].

The evening of the workshop:

5:00 p.m.

1.

Set up chairs.

2.

Hang Millions of Cats mural.

3.

Display sample materials and books to be
presented during the workshop [Refer to
Section A, #6, pp. 52-53].

4.

Hang wall pocket chart, to be used for cue set.

5.

Organize name tags, pens, and parent notebooks.

6.

Make coffee and arrange refreshment table with
juice, cups, and napkins.

II.

Workshop Presentation
A.

7:00-7:05
1.

Greet participants.

2.

Have them make name tags and pick up notebooks.

3.

Direct them to the refreshment table and
displays.

B.

7:05-7:15
1.

Formally welcome the parents and thank them for
coming to the "Predictable Materials Workshop."

2.

Icebreaker:

Tell the group they are going to

participate in an activity to get to know one
another and to become familiar with one of the
oldest forms of predictable literature:
nursery rhymes. Attached to their notebooks is
one line from a nursery rhyme couplet.

After
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silently reading the line, they are to find
somebody who has the other half of their
couplet.

They may do this by any creative way

they can devise.

Because it is anticipated

there will be more than twenty participants,
parents may have more than one partner or may
even form small groups.

If the group is too

large, this activity may be modified by reading
the first half of the rhyme and the audience
calling out the second half.
C.

7:15-7:20
1.

Cue set:

Demonstrate the reader's ability to

predict by reading aloud an excerpt from Bears
in Pairs (Yektai, 1987), which has been placed
in the pocket chart.

Ask the group to supply

the missing words.
Black bear
Brown bear
Up bear
White bear
Green bear
King _ _
Purple _ _
Blue
Old

(pp . 1- 4 , 7 -8)
Tell the participants it was easy for them to
read the text, even with missing words, because
of their understanding of repetition, rhyme,
and the use of opposites. State that children,
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in the same way, are able to predict written

and oral language if we use appropriate
materials.
2.

State workshop goals.

At the end of the

session parents will (a) understand the value
of using predictable materials,

(b) be able to

recognize predictable materials,

(c) be able to

use some predictable materials at home, in
order to support classroom instruction.
3.

Refer participants to the parent notebook.
Inform them that the printouts will be
discussed during the workshop and that all the
books used during the session appear in the
"Predictable Books" list [Refer to
Appendix C, pp. 128-132).

4.

Present agenda for the rest of the evening
[Refer to "Agenda," Appendix C, p. 123] .

D.

7:20-7:25
Introduce the value of predictable materials
[Refer to "Benefits of Predictable Materials,"
Appendix C, p. 124).

E.

7:25-7:50
Discuss types of predictable materials [Refer to
"Types of Predictable Materials," Appendix C,
p. 125). Use the following sequence of presentation
to actively involve the participants.
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1.

Describe language experience stories. Provide
an example by reading portions of The Pumpkin
Patch (class book).

2.

Describe the six characteristics of patterned
stories, poems, and songs.
[a] Repetition:

Read excerpts of Brown Bear,

Brown Bear, What Do You See? (Martin,
1983), inviting parents to join in.
[b] Cumulative lines:

Sing There Was an

Old

Lady Who Swallowed a Fly (Adams, 1973)
Tell participants you will pause at
specific times to allow them to fill in
missing words.
[c) Rhyme and rhythm:
and

Demonstrate the rhyme

rhythm of Chicka Chicka Boom Boom

(Martin, 1989) by clapping, snapping, or
stamping. Encourage the parents to join in.
Read a short section of the story as the
audience continues the rhythm. Then read
the first five pages of Earl's Too Cool for
~

(Komaiko, 1988).

Tell the audience they

are going to help you read the rest of the
book.

Demonstrate the following movements.

Earl's got a bicycle made of hay.
[Dance right, 2, 3, kick.]
He takes rides on the Milky Way.
[Dance left, 2, 3, kick.]
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Earl's too cool for me.
[Bend at the waist and slowly rise, wiggling
fingers and speaking the refrain in unison.]

Have parents repeat the dance while the
balance of the book is read.
[d] Familiar cultural sequences:
sections from Seven
Bears

in My

Alphabet

Read brief

Eggs (Hooper, 1985),

.l.Q.

Bed (Mack, 1974), Alfred's

Walk

(Chess, 1979), and Chicken

Soup with Rice (Sendak, 1962).
[e] Familiar characters or plots:

Discuss how

knowledge of a character leads children to
anticipate what will happen next in a book.
Use, for example, the Clifford series
(Bridwell, 1965). Then point out that
youngsters remember plots and dialogues of
folktales and fairy tales they have heard.
To illustrate, read the following excerpt
from The Three Little

Pigs (Yeatman, 1981),

leaving out phrases for the audience to
provide.
"Litte pig, little pig, let me

"

"No, no, by the hair of my _ _ _ _ __
I'll not let you in."
"Then, I'll _ _ _ _ _ _ __
Till I - - - - - -

--'"

(p.

96)
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[f] A good match between the text and its
illustrations: Read a few pages of each of
the following books:
The Very Busy Spider (Carle, 1985)

If You Give a Mouse a Cookie (Numeroff,
1985)
Ten Black

Dots (Crews, 1986)

Indicate that the writing and pictures
clearly match.

F.

7:50-8:05
1.

Refer parents to printout, "How to Use
Predictable Materials" [Appendix C, p. 126].
Tell them you will be demonstrating how
to use a pattern book and that your text is
enlarged, so that the group can all see the
words.

Emphasize this is not necessary for

home use.

Point out they would employ

a

similar sequence if they were using language
experience stories.
2.

Using an enlarged version of Martin's (1983)
Brown Bear, Brown
the

Bear, What Do You See? model

method of using predictable materials

referred to in Appendix C (p. 126).
3.

Tell parents an important way to extend
predictable literature is through writing.
Children can imitate the structure of a book in
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their own writing.

Demonstrate this concept by

reading Pumpkin. Pumpki n.
G.

What Do You See?

8:05-8:20
Have participants form small groups based on
color-coded name tags.

Each group will receive

a stack of books from the "Predictable
Books" list [Refer to Appendix C, pp. 128-132] to
review.

Encourage parents to practice reading them

with a partner.
H.

8: 20-8: 25
1.

Review information.

2.

Preview Workshop #3,

("Using Environmental

Print").
I.

8:25-8:30
Have participants complete the workshop
evaluation [Refer to "Using Predictable Materials
Workshop Evaluation," Appendix C, p. 133].

Workshop

#3 :

ENVIRONMENTAL

PRINT

INTRODUCTION
Children in our society are confronted by print at an
early age.

It appears on the products they consume,

packages and cartons of food, toothpaste, and soap; on the
clothes they wear [Logos, TV characters, and heroes often
emblazon children's garments.], and on the games they play.
Youngsters experience written material inside the home, on
the television, and outside the home through traffic signs
and billboards. They observe adults using print in the form
of grocery lists, letters, checks, maps, and newspapers
(Wray, Bloom, & Hall, 1989).

Their surroundings are "rich in

meaningful printed language"(Smith,F.,1976,p.298). Youngsters
recognize this printed language and use it to begin to make
sense of their world (Goodman & Haussler, 1986).
The evidence is extremely clear and consistent.
Young children do pay attention to the literacybased elements of their environment.

They do not

ignore them; they use them and by using them
continue to construct their views about how print
functions.

(Hall, 1987, p. 231)

Given the pervasiveness of environmental print and
children's awareness of its utility, the value of providing
parent education in the use of environmental print to promote
beginning literacy becomes obvious.
be imparted includes

Knowlege that needs to

a definition of environmental print,

the benefits of environmental print, and how to use it.
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A Definition of Environmental Print
Environmental print is functional print which is found
within the home and community (Goodman

&

Haussler, 1986).

Hall referred to it as "contextualised [ ~ ] print (Hall,
1987, p. 23). Thus the meaning of environmental print becomes
evident from the context in which it appears.

For example, a

bag containing potato chips says, "Lays Potato Chips"; the Tshirt featuring four green terrapins says, "Teenage Mutant
Ninja Turtles," and the red octagon-shaped sign that
motorists halt at says, "STOP."
In this workshop specific examples of environmental
print that will be focused on are:
1.

Logos and product labels

2.

Traffic signs, billboards, store and restaurant
signs

3.

Grocery lists

4.

Letters and notes

5.

Newspapers and magazines

6.

Advertisements and coupons

7.

Cookbooks

8.

Calendars.

The Benefits of Environmental Print
The value of environmental print to promote literacy in
beginning readers is a subject of controversy among
educators.

Some researchers contend that the strategies

youngsters use in identifying print from the environment are
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unrelated to the skills needed to read de-contextualized
print (Goodall, 1984).
Masonheimer, Drum, and Ehri (1984) concluded that
experience with environmental print does not in itself lead
children to word acquisition.

These researchers have not

stated that children's skill in identifying environmental
print is useless, however.

Even they admitted that

preschoolers gain information about print from their
environmental experiences.
Another group of researchers placed more credence in the
value of environmental print.

McG~e, Lomax, and Head (1988)

studied 81 three- to six-year olds' responses to functional
and environmental print.
[ (1) a potato chip bag,
guide,
a book,

The subjects were shown nine items
(2) a telephone directory,

(4) a grocery list,

(5) a letter,

(3) the TV

(6) a newspaper,

(7)

(8) a map, and (9) a coupon] and were asked, "What

can you read here?"

(p. 112) . "Over 75% of the children's

attempts to read were meaningful; over 35% included text from
the print items, and nearly 50% indicated attention to
graphic detail"

(p. 112). They also discovered that children

used a variety of strategies when attempting to read, which
were dependent on the context of the writing.
Wepner (1985) attempted to "bridge the gap between
children's interests in environmental print and their ability
to read the printed page"

(p. 634) by combining logos with

de-contextualized print.

Twenty 3-1/2 to 4-1/2-year olds

were pretested on such concepts as book handling, logo
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identification, attitude toward reading, and word/sentence
identification.

Half of the study was randomly assigned for

either the experimental or control group.

The experimental

group received reading instruction in the form of logos and
dictated sentences about logos for eight 15-20 minute
sessions.

The control group received no instruction.

Post

tests demonstrated that children in the experimental group:
1.

Demonstrated more recognition of a book's print

2.

Responded with more enthusiasm and selfconfidence than the other children

3.

Were able to identify more logos

4.

Displayed noticeable changes in attitude about
reading [They indicated reading was not as hard
as they originally thought.]

5.

Recognized more de-contextualized print.

Wepner (1985) concluded that by combining logos from the
environment with language experience "children feel their
success and, therefore, their strengths as beginning readers
rather than their weakness as prereaders"

(p. 638).

Youngsters can then transfer knowledge of print in the "real''
world to other printed material.
Based on studies available one can derive the following
benefits of using environmental print with emergent readers.
1.

It is available to all children, even those who
do not have books in their home (Hall, 1987).

2.

It helps youth learn that print has meaning and
that we use different strategies to decode
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different types of print (McGee et al., 1988).
3.

It allows youngsters the ability to "learn to
read by reading"(Smith, 1976, p. 297).

4.

It builds on children's strengths as beginning
readers rather than their weaknesses as prereaders (Wepner, 1985).

5.

Through successful attempts at reading
environmental print, youth can develop an
attitude that they are capable and that reading
is easy (Wepner, 1985) .

6.

Using environmental print in combination with
other print forms can teach

youngsters to read

in the conventional sense (Wepner, 1985).
7.

It reinforces the utility of reading (Demos,
1987).

8.

Children have a natural curiosity about
environmental print (Hall, 1987).

How to use Environmental Print
Many parents may not recognize the importance of print
in the environment or know how to turn it into a literacy
experience.

The benefits of using environmental print can be

fulfilled only when there is an understanding of how to use
it. Therefore, the literature provides some simple
suggestions to take advantage of the "opportunities that
occur naturally through daily activities" (Blass, Jurenka, &
Zirzow, 1981, p. 928).
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1.

Adults should let children see them reading
environmental print and provide information
about it, such as what it communicates, left to
right progression, and its graphic makeup
(Goodman & Haussler, 1986).

2.

Parents should answer their children's
questions about environmental print (Goodman &
Haussler, 198 6) .

3.

Routine experiences may be exploited.
a.

Grocery shopping:

Children can be active

participants at the market.

They may help

to write and read grocery lists, sort
coupons, read advertisements, identify
labels on food packages, and read aisle
markers in the store (Wahl, 1988).
b.

Driving:

Youngsters can learn about print

while riding in the car.

Adults and

children can read signs for fast-food
restaurants, service stations, billboards,
street signs, traffic signs, and license
plates (Wahl, 1988).
c.

Cooking: Children develop an understanding
of the usefulness of print through cooking.
They can participate in reading product
labels or listen to the recipes being read.
Many children's cookbooks are written in
rebus, which allows young ones to "read"
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the directions themselves (Rich, 1988).
d.

Newspaper:

Youngsters may choose a section

of the newspaper for adults to read aloud
[even comics].

After the section is read,

the information can be discussed (Sittig,
1982) .
4.

Parents can employ some techniques that
teachers use at school.
a.

Parents and children together can label
areas and objects in the home. Blass et
al. (1981)

suggested choosing no more than

one object per day, discussing the item in
detail, writing a sentence using the
object's name [e.g. "This is my bed."], and
placing the label in close proximity to the
object.

Adults and children should then

read the sentence several times a day.
b.

Children can make a rebus style logolanguage experience book by cutting logos
they recognize from magazines, gluing them
in a book, and dictating to an adult a
sentence utilizing the logo (Wepner, 1985).

5.

Parents can use print to write their children
messages; for example,

"I love you," "Happy

birthday," or "Make your bed," and encourage
them to write back (Blass et al., 1981).
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6.

Adults can help children keep a calendar,
writing in special dates and events.

summary
In our society children are surrounded by print.

They

are curious about it, often thrilled, when they see lettering
they recognize, such as McDonald's or KMart.

They are

willing to dissect it, "That's a K, like in my name!"

Many

youngsters, however, are unable to take these experiences
further without adult interaction.

Educating parents about

the merits of environmental print is, therefore, valid.

Environmental
I.

Print

Workshop

Procedure

Workshop Preparation
A.

December:
1.

Review evaluations for "Predictable Materials
Workshop."

Use suggestions for improvement to

adapt "Environmental Print Workshop."
2.

Remind principal and other staff about the
workshop.

3.

Confirm library reservation.

4.

Send "Environmental Print Workshop" letter home
[Letter #5, Appendix A, p. 102].

5.

Plan and execute art activity to be displayed
during the workshop.
[a] Make sign stencils by enlarging some of the
signs from "Sign Pattern" printout
[Appendix F, p. 162] onto tagboard and
cutting out parts of the design with an
X-acto knife.
[b] Have students choose a stencil and place it
on a piece of art paper which rests at the
bottom of a box.
[c] Place a screen over the top of the box.
[d] Have the pupils use a paint-filled
toothbrush to brush the screen.
[e] The paint will splatter onto the paper
below, creating the image of a sign.
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[f] Have children cut their signs out after
they dry.
6.

Duplicate 200 copies of "Sign Patterns"
printout [Refer to Appendix F, p. 162].

Gather

the following additional materials to be used
during the workshop.
[a]

Coupons

[b] Magazines
[c]

40 gluesticks and 40 pairs of scissors

[d]

10 baskets of crayons and marking pens

[e]

10 staplers

[f]

20 rulers

[g)

Samples of "My Logo Book" and "Lotto Sign
Game Boards"

7.

Visit local fast-food and grocery department
stores to ask for donations of items bearing
their logos; for example, sacks and napkins.

8.

Arrange for a volunteer to run the laminating
machine.

B.

January:
1.

one week before presentation

Send home reminder notice [Letter #3, Appendix
A, p. 100).

2.

Make overhead transparencies for cue set [Refer
to "Overhead Transparencies," Appendix F,
p. 163).

3.

Compile parent notebooks [Refer to Appendix D,
pp . 13 4 -14 1 ] .
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4.

Obtain color-coded name tags and felt-tip
markers from school secretary.

5.

Shop for refreshments [Refer to shopping list
in "Read-Aloud Workshop, p.36].

6.

Check laminating machine to determine whether
it is operating correctly and that there is an
adequate supply of laminate.

C.

The evening of the workshop:

5:00 p.m.

1.

Set up chairs.

2.

Display "sign" art project.

3.

Set up overhead projector and transparencies to
be used during the cue set.

4.

Arrange library tables into five work areas
with eight chairs at each.

Provide five more

work areas in the faculty room, which is
adjacent to the library. Each area needs to
have the following supplies.
[a] four gluesticks
[b] four pairs of scissors
[c] an assortment of marking pens and crayons
[d] two rulers
[e] one stapler
[f] 20 copies of "Sign Patterns" printout
[g] a stack of sacks, and/or napkins bearing
logos
[h] an assortment of coupons and magazines
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[i) a stack of 9 X 12 construction paper in
assorted colors
5.

Provide a central area with two paper cutters
[located next to laminating machine].

6.

Put out five small garbage cans [one for every
two tables] .

7.

Organize name tags, pens, and parent notebooks.

8.

Make coffee and arrange refreshment table with
juice, cups, and napkins.

II.

workshop Presentation
A.

B.

7:00-7:05

1.

Greet participants.

2.

Have them make name tags and pick up notebooks.

3.

Direct them to the refreshment table.

7:05-7:15

1.

Formally welcome the parents and thank them for
coming to the "Environmental Print" workshop.

2.

Cue set:

Demonstrate the reader's ability to

find meaning in environmental print, using
context by showing the participants
transparencies of three signs in which the
words have been removed [Refer to "Overhead
Transparencies," Appendix F, p. 163). Ask
parents to

"read" the signs.

Tell the adults

they are able to "read" the signs because they
are familiar with the environment.

State that

children in the same way learn how to "read"
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logos and signs based on the context.

Parents

can take advantage of their youngsters'
successful experiences with environmental print
to develop other skills in reading.
C.

7:15-7:20
1.

State workshop goals. At the end of the session
parents will (a) be able to recognize
environmental print,

(b) understand the value

of using environmental print, and (c) leave
with some ideas and materials to use
environmental print at home.
2.

Refer participants to the parent notebook.
Inform them that the printouts will be
discussed during the workshop.

3.

Present agenda for the rest of the evening
[Refer to "Agenda," Appendix D, p. 135].

D.

7:20-7:25
Define "Environmental Print" [Refer to "What is
Environmental Print?" Appendix D, p. 136]. Point
out that the main focus for the evening will be
signs and product labels; however, the other forms
of environmental print will be mentioned.

E.

7:25-7:30
Discuss the value of using environmental print
[Refer to "Why Use Environmental Print," Appendix
D, p.

137].
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F.

7:30-7:40
Explain how to use environmental print [Refer to
Appendix D, p. 138].

G.

7:40-7:45
Tell parents that they will be given one-half hour
to make two items to use with their children.
Explain how to make a Lotto Sign Game and a logo
book and show samples [Refer to directions for
"Lotto Sign Game" and "Logo Book," Appendix D,
pp. 139-140].

H.

7:45-8:15
Have participants choose a work area where they
will construct a Lotto Sign Game and a logo
book. [The number of chairs around each table will
limit the size of the groups.] Circulate, providing
assistance where necessary.

I.

8:15-8:20
Have parents clean up work areas.

J.

K.

8:20-8:25
1.

Review information.

2.

Preview Workshop #4 ["Constructing Games"].

8:25-8:30
Have participants complete the workshop evaluation
[Refer to "Using Environmental Print Workshop
Evaluation," Appendix D, p. 141] .

WORKSHOP

#4:

CONSTRUCTING

GAMES

INTRODUCTION
Many educators recognize play as an essential part of
learning.

Through games and experimentation children form

views about the world.

Adults can capitalize on youngsters'

natural curiosity and desire to engage in sport while
nurturing beginning reading by furnishing concrete objects
and experiences (Gentile

&

Hoot, 1983).

Because games are

one approach to providing youth "with a variety of
manipulative experiences that would pertain to the abstract
process of reading" (Zeitz, 1975, p. 546), this workshop will
focus on their construction and use.
is a definition of games,

Necessary information

justification for their employment,

and guidelines for their creation.

A Definition

of

Reading

Games

Vukelich (1978) defined reading games as educational
manipulatives which help "children develop a skill basic to
reading.

The skill areas defined as basic included oral

expression, visual perception and auditory discrimination"
(p. 525).

Games to promote oral expression include any

activities which strengthen language and require youngsters
to employ communication skills [e.g. picture lotto, memory
games, or flannel board cutouts which encourage
storytelling].

Visual perception games include alphabet

matching activities, whereas auditory discrimination
activities incorporate rhyming games or phonics puzzles.
76

77

The

Benefits

of Reading

Games

Studies indicate that the use of games to supplement
reading instruction is beneficial. Georges (1984) compared
the use of vocabulary, sequencing, and main idea games to
traditional teaching methods such as worksheets, in order to
determine which method would create greater improvement in
Metropolitan Achievement Test scores.

She found the students

who played games made significantly greater gains.
Dickerson (1982) also discovered that the use of games
led to increased learning.

She compared physically active

games, passive games, and traditional methods to determine
which was most effective in helping remedial first-graders
increase their sight word vocabulary.

The sample, 274

children of low to middle socioeconomic status, was randomly
assigned to one of the three treatments, active games,
passive games, or traditional teaching methods, for the
duration of si x weeks.

Teachers received training specific

to the method they were assigned.

Procedures for

introduction and review of the words were identical for all
three treatment groups.

Where they differed, however, was in

the method of reinforcement. The active game group played one
of six games which required some type of gross motor movement
as well as reading. The passive game group followed a similar
procedure but played less vigorous games, such as "Go Fish,"
whereas the traditional methods group used matching and
sentence completion worksheets.

After analyzing pre- and

post-scores on a Sight Word Recognition Test, the researcher
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found:
1.

Children in the active games group had significantly
higher scores.

Involving motor activity may have

been an important factor.
2.

Youngsters in the passive games group had
substantially higher scores than those in the
traditional methods group but not as high as the
active games group.

Children may have been more

motivated to learn sight words by playing games than
by completing dittos.
3.

A second post-test administered one week after the
study indicated consistent results.

Consequently, Dickerson (1982) concluded that supplying
youth with interesting "reinforcement activities coupled with
motor activity and immediate feedback can result in learning"
(p. 49).

In addition, the application of carefully

constructed homemade games to reinforce reading concepts is
useful.
Other writers recognize value in using games in reading
instruction.
1.

They suggest the following benefits:

They stimulate pupil motivation and interest (Kusik,
1984).

2.

They can be adapted to reinforce specific skills,
concepts, and objectives that have been taught
(McCormick & Collins, 1981).

3.

They "ensure active student participation" (Steiner,
1978, p. 474).
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4.

They allow concrete experience with the abstract
concepts of reading (Kusik, 1984) .

5.

They often provide instant feedback

Guidelines

(Kusik, 1984).

for creating Reading Games

In order to be beneficial, reading games must be
designed carefully.

When created thoughtfully, such

materials inspire excitement and motivation, as well as
helping "students bring basic skills to automatic levels"
(Canney, 1978, p. 10) .
Although Allington and Strange (1977)

registered some

reservations about reading games, they endorsed

the

following condition: "We are not asking for exclusion of
reading games from classrooms and clinics.

Instead we

suggest an evaluation of each game precede its inclusion in
daily plans"

(p. 274).

Potential problems critics pose against this method of
teaching may be circumvented through the use of the following
guidelines:
1.

Games should have content validity. They must
reinforce or teach the stated goal or purpose
(Spiegel, 1990).

2.

Games must have transfer potential (Spiegel, 1990).
The skills used during the game should also be
useful in reading (Allington & Strange, 1978).

3.

Games should provide many opportunities to reinforce
skills or concepts

(Spiegel,

1990).
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4.

The activities must be adaptable.
[a]

They must be at an appropriate level, neither
too difficult nor too easy if learning is to be
promoted (McCormick

[b]

&

Collins, 1981).

The amount of time required to finish the task
should fit the youngsters' attention span
(Spiegel, 1990).

5.

The directions must be simple and in a step-by-step
format

6.

(Spiegel, 1990).

The materials should provide some type of feedback
so that children are deterred from incorrect
responses (McCormick

&

Collins, 1981).

Observing these guidelines will help in the construction
of manipulative materials for reading instruction. Using a
game approach to reinforce basic reading skills is
attractive,
197 8) .

motivational, and, thus, effective (Canney,

constructing Games workshop Procedure

r.

Workshop Preparation
A. January:
1.

Review evaluations for "Environmental Print
Workshop."

Use suggestions for improvement to

adapt "Constructing Games Workshop."
2.

Remind principal and other staff about the
workshop.

3.

Confirm library reservation.

4.

Send "Constructing Games Workshop" letter home
[Letter #6, Appendix A, p. 103].

5.

Arrange for a volunteer to operate the
laminating machine.

6.

Purchase felt squares [80 blue and 80 yellow@
8/$1.00) for flannel board activity.

7.

Run:
(a)

80 "Bingo Cards" for icebreaker
[Appendix E, p.143.)

(b)

80 alphabet puzzles [Appendix E,
pp. 153-157]

(c)

80 "Five Little Ducks" flannel board
activity [Appendix E, p. 149).

8.

Gather materials for constructing games.
(a)

Samples:
puzzles,

alphabet floor game, alphabet
"Five Little Ducks" flannel

board activity
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(b)

Three flannel boards

(c)

12 yardsticks

(d)

Nine baskets containing an assortment of
marking pens and color crayons

B.

(e)

Three boxes of rubber bands

(f)

30 pairs of scissors

(g)

160 manilla envelopes

(h)

15 glue sticks

(i)

Felt squares [Refer to #6, p. 81.]

February: one week before presentation
1.

Send home reminder notice [Letter #3, Appendix
A, p. 100].

2.

Compile parent notebooks

[Refer to Appendix E,

pp . 14 2 -15 8 ] .
3.

Obtain color-coded name tags and felt-tip
markers from school secretary.

4.

Shop for refreshments

[Refer to shopping list in

"Read-Aloud Workshop," p. 36].
5.

Check laminating machine to determine whether it
is operating correctly and that there is an
adequate supply of laminate.

C.

The evening of the workshop: 5:00 p.m.
1.

Set up chairs.

2.

Arrange library tables into six work areas with
ten chairs at each. Provide three more work
areas in the faculty room, which is adjacent to
the library.

Designate and label three tables
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as "Alphabet Floor Game," three tables as
"Alphabet Puzzles," and the remaining three as
"'Five Yellow Ducks' Flannel Board Activity."
Supply each table with the necessary materials.
[a] Alphabet Floor Game:

Place portable cart

with colored rolls of butcher paper near the
tables.
(1)

sample floor game

(2)

four yard sticks

(3)

one basket containing an assortment of
marking pens

(4)

one box of rubber bands

[b] Alphabet Puzzles:
(1)

one basket containing an assortment of
marking pens and color crayons

(2)

five pairs of scissors

(3)

26 manilla envelopes

(4)

five glue sticks

[cJ Yellow Ducks Flannel Board Activity:
(1)

one basket containing an assortment of
marking pens and crayons

(2)

26 blue felt squares; 26 yellow felt
squares

(3)

five pairs of scissors

(4)

26 manilla envelopes

(5)

sample yellow ducks flannel activity

(6)

sample homemade flannel board
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3.

Put out nine small garbage cans [one for every
table] and two barrels in centrally located
places.

4.

Organize name tags, pens, and parent notebooks.

5.

Make coffee and arrange refreshment table with
juice, cups, and napkins.

II.

Workshop Presentation
A.

B.

7:00-7:05

1.

Greet partipants.

2.

Have them make name tags and pick up notebooks.

3.

Direct them to the refreshment table.

7: 05-7: 15

1.

Formally welcome the parents and thank them for
coming to the "Constructing Games Workshop."

2.

Icebreaker:

Tell parents they are going to

play a game to get to know other participants.
Ask them to find the signature Bingo card in
their notebooks and to collect 12 different
signatures

of participants they are not

acquainted with [one for each square]. Tell
them they will have five minutes to collect
signatures and return to their seats.

After

participants return to their seats, explain
that just as a game format was used to help
introduce members of the group, games may also
be used to help reinforce

children's learning.

85

C.

7:15-7:20

1.

State workshop goals.
session parents will:

At the end of the
(a) understand the value

of using games to reinforce reading
instruction, and (b) have constructed some
games for home use.
2.

Refer participants to parent notebook.

Inform

them that the patterns, directions for
construction, and directions for use of three
games are included in their notebooks.

Because

of the limited amount of time, they will
probably be unable to finish all three games
during the session.

It is suggested that the

unfinished games be completed at home.
3.

Present agenda for the rest of the evening
[Refer to "Agenda," Appendix E, p. 144].

D.

7:20-7:25

Discuss the benefits of reading games [Refer to "The
Benefits of Reading Games," Appendix E, 145].
E.

7:25:7:30

Introduce types of reading games appropriate for
five- and six-year olds [Refer to "Types of Reading
Games Apropriate for Five- and Six-year Olds,"
Appendix E, pp. 146-147].
F.

7:30-7:40

Model the use of the three activities: "Five Little
Ducks" flannel board, alphabet floor game, and
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alphabet puzzles, and discuss how to make them.
G.

7:40-8:20
Tell participants they are to choose a work area to
start at [The number of chairs around the tables
will limit the size of the groups].
as many of the games as time allows.

They may make
Remind them

that all directions and patterns are included in
their notebooks; if they are unable to complete any
of the activities, they may finish at home.
Circulate to provide assistance where necessary.
H.

8:20-8:25
Have parents clean up work areas.

I.

8:25-8:30
1. Review information.
2.

Have participants complete the workshop
evaluation [Refer to "Constructing Games
Workshop Evaluation," Appendix E, p. 158].

Chapter

Five

summary, Conclusions, and Recommendations

summary
Parents play a critical role in children's reading
development; they shape their youngsters' attitudes and
experiences which affect reading performance.

Although most

parents desire that their young ones achieve reading skills
and want to assist them, they are unsure how to do it.

When

teachers form partnerships with parents, providing
suggestions and simple teaching techniques, children
experience enjoyment and develop skill in reading.

One

effective vehicle for conveying information, and thus
creating an alliance with parents, is adult workshops.
The purpose of this project is to furnish materials for
four workshops,

(a) "Read-Aloud," (b) "Using Predictable

Materials," (c)"Using Environmental Print," and
(d)

"Constructing Games," in order to supply parents with

ideas for enhancing beginning reading at home. The project
includes research which provides a definition, rationale, and
practical application of each topic; specific workshop
designs, parent handouts, and teacher materials.

Using these

workshops, teachers can help strengthen home-school
relationships, producing student reading success.
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conc1usions
Based on research and parent education programs, several
conclusions may be drawn.
1.

Parents are essentially children's first reading
teachers.

They provide youngsters with language

experience, the basis of reading.
2.

Positive results may be gained by involving parents
in young ones' reading experiences.

3.

Adults do not instinctively understand their role in
children's reading success. Most parents report they
are willing to help their children, but they need to
be shown how.

4.

A useful method of informing parents of their role
in the educational process is adult workshops.

5.

Workshop topics that researchers have found valid in
promoting beginning reading are:
techniques,

(a) read-aloud

(b) using predictable materials,

(c) using environmental print, and (d) constructing
games.
6.

In order to be successful, workshops must be well
planned and organized.

7.

Meetings that foster adult learning contain
affective components, theory, opportunity for
practice, and a vehicle for feedback.

Both parents and teachers are interested in nurturing student
reading success.

The foundation of home-school alliances

through adult education meets this need.
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Recommendations
The following is recommended:
1.

Educators must regard parents as children's first
reading teachers and take steps to involve them in
the instructional process.

2.

Teachers should initiate activities which facilitate
communication and increase parental participation in
the area of reading.

3.

Adult workshops focusing on strategies and materials
which supplement the school's reading program should
be initiated.

4.

Early childhood instructors must provide parents
with information about beginning reading.

The

importance of reading children stories and
predictable materials should be stressed, as well as
the value of taking advantage of learning situations
that occur naturally through environmental print,
games, and other play.
Parent-school partnerships affect student reading
performance.

Adults must provide youngsters with a

background and motivation to learn to read.

Teachers who

fail to involve parents in beginning reading development lose
a valuable resource.
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Letter

#1

September 1991

Dear Parents:
This year we join as partners in educating your
child. Research shows when parents and teachers
communicate effectively and work jointly, children
experience school success (What Works, Department of
Education, 1986).
In order to create a partnership and help your
youngster, you are invited to four 90-minute workshops
about beginning reading. The sessions are designed to
help parents become more knowledgeable about the reading
process and to encourage you to become participants in
your child's reading education.
It is the hope that you
will leave with some techniques and ideas to use at home.
So that I may plan, please fill out the bottom
portion of the letter and return to school.
I encourage
you to participate.
Sincerely,
Dana Clauson
Kindergarten Teacher

Parent(s) Name- - - - -- -- - Child's Name
-

- -- - - -- -

Phone- - - -I am interested in participating in one or more
workshops.
I would like more information.
I am not able to participate in the workshops.
Best evening to attend workshops:
_ _Monday

_ _Tuesday

_ _Wednesday

_ _ Thursday
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Letter

#2

October 1991
Dear Parents:
Thank you for responding to my letter announcing
Reading Workshops for parents. Based on your
preferences, our first meeting is scheduled for
from 7:00 p.m. to 8:30 p.m. in the library.
First Lady, Barbara Bush, says, "Reading aloud is
one of the best-kept secrets of good parenting.
It has
tremendous impact on a young mind and gives youngsters a
head start on education." Because the single most
important activity parents can do to help their children
learn to read is to read to them, Workshop #1 focuses on
how to choose books for children, techniques for reading
aloud, and follow-up activities.
Thank you for your time.
and working with you.

I look forward to meeting
Sincerely,
Dana Clauson,
Kindergarten Teacher

Tentative dates of other
Reading Workshops
December
January _ _
February _ _

Workshop #2
Workshop #3
Workshop #4
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Letter

#3

Date
Dear Parents:
Please remember that a reading workshop for
parents will be held - -- - - - - '
8:30 p.m.

from 7:00 p.m.to

We will meet in the library.

I look forward to a successful session.
Sincerely,

Dana Clauson,
Kindergarten Teacher
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Letter

#4

November 1991
Dear Parents:
You are invited to a second Kindergarten reading
workshop on
, from 7:00 to 8:30 p.m. in the
library.
Workshop #2 focuses on an effective method of
fostering reading skills in children, using predictable
materials. You will learn how to recognize patterned
literature and be prepared to follow a sequence of
instruction. We will practice ways of having fun with
your youngsters through rhythm, dance, drama, and art.
Thank you for your time.
and working with you.
Sincerely,

Dana Clauson,
Kindergarten Teacher

Tentative dates of other
Reading workshops
January _ _
February _ _

Workshop #3
Workshop #4

I look forward to meeting
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Letter #5

December 1991
Dear Parents:
The third kindergarten reading workshop will be
held on
from 7:00 to 8:30 p.m. in the
library.
The topic of the workshop #3 is "Environmental
Print," writing children see every day at home and in
the community. You will learn how to recognize
enviromental print and how it can be used with
youngsters to build confidence in reading. Participants
will be provided an opportunity to make materials for
home instruction.
Thank you for your time.
and working with you.

I look forward to meeting
Sincerely,
Dana Clauson,
Kindergarten Teacher

Tentative date of Last
Reading workshop
February ~~Workshop #4
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Letter

#6

January 1992

Dear Parents:
The final reading workshop will be held on
from 7:00 p.m. to 8:30 p.m. in the library.
The topic of this workshop is "Constructing Games." You
will learn the significance of play in youngsters' learning,
as well as how to create games. Participants will be
provided the opportunity to make games for instruction.
Thank you for your time.
session.

I look forward to this last
Sincerely,

Dana Clauson,
Kindergarten Teacher
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Workshop #1
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Agenda:

Read

Aloud

Workshop

November 1991
7:00-7:05

Orientation

7:05-7:15

Ice Breaker

7:15-7:20

(1)
(2)

Workshop goals
Parent notebook

7:20-7:40

(1)
(2)
(3)

Success through reading aloud
Benefits of reading aloud
How to choose books

7:40-7:50

Techniques for reading aloud

7:50-8:05

Small group practice

8:05-8:20

(1)
(2)

8:20-8:25

Review

8:25-8:30

(1)
(2)

Reading Records
Activities to Extend Reading

Goal setting
Workshop evaluation
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Benefits

of

Reading

Aloud

to

Children

As a result of being read to, children:
1.

Are able to share joy, closeness and love.

2.

Become curious about books and are motivated to
learn to read.

3.

Understand there is a difference between spoken
and written language and that marks on paper
have meaning.

4.

Learn the meaning of new words and expand their
knowledge about the world.

5.

Experience new things and learn how to use their
imaginations.

6.

Become familiar with the care and handling of
books.

7.

Develop knowledge about the parts of a book:
cover, title page, illustrations, and print.

8.

Learn how we read a book:
to back.

9.

Discover that books are an important source of
information and enjoyment.

left to right, front

10.

Are able to experience what it feels like to
read a book with understanding long before they
are able to complete the task on their own.

11.

Learn components of a story:
and setting.

12.

Learn how to listen.

13.

Develop an understanding of story sequence:
beginning, middle, and end.

character, plot,
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A

Developmental

View

of

Five-

and

Six-year

Olds

As we all know, children are unique, but an awareness of
these general stages of development helps us to understand their
interests, behaviors, and learning potential.
About

Five

About

Si:x:

Physical Development

Physical Development

Period of slow growth. Body
lengthens out and hands and
feet grow larger. Girls
usually about a year ahead of
boys in physical development.
Good general motor control, though
small muscles not so fully
developed as large ones.
Sensory-motor equipment usually
not ready for reading. Eye-hand
coordination improving, but
still poor. Apt to be
far-sighted.
Activity level high.
Attention span still short, but
increasing.
Little infantile articulation in
speech.
Handedness established.

Growth proceeding more slowly, a
lengthening out. Large muscles
better developed than small ones.
Eleven to twelve hours of sleep
needed.
Eyes not yet mature,
tendency
toward far-sightedness.
Permanent teeth beginning to appear.
Heart in period of rapid growth.
High activity level--can stay still
only for short periods.

Characteristic Behavior

Characteristic Behavior

Stable--good balance between
self-sufficiency and
sociability.
Home-centered.
Beginning to be capable of
self-criticism. Eager and able
to carry some responsibility.
Noisy and vigorous, but activity
has definite direction.
Purposeful and constructive-knows what he's going to draw
before he draws it.
Uses language well, enjoys
dramatic play.
Can wash, dress, eat, and go to the
toilet by himself, but may need
occasional help.
Individuality and lasting traits
beginning to be apparent.
Interested in group activity.

Eager to learn, exuberant, restless,
overactive, easily fatigued.
Self-assertive, aggressive, wants to
be first, less cooperative than at
five, keenly competitive, boastful.
Whole body involved in whatever he
does.
Learns best through active
participation.
Inconsistent in level of maturity
evidenced--regresses when
tired, often less mature at
home than with outsiders.
Inept at activities using small
muscles.
Relatively short periods of interest.
Has difficulty making decisions.
Group activities popular, boys' and
girls' interests beginning to
differ.
Much spontaneous dramatization.
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Special Needs

Special Needs

Assurance that he is loved and
valued.
Wise guidance.
Opportunity for'plenty of activity,
equipment for exercising large
muscles.
Opportunity to do things for himself
freedom to use and develop his
own powers.
Background training in group effort,
in sharing, and in good work
habits that he will need next
year in first grade.
Opportunity to learn about his
his world by seeing and doing
things.

Encouragement, ample praise, warmth,
and great patience from adults.
Ample opportunity for activity of many
kinds, especially for use of large
muscles.
Wise supervision with minimum interference.
Friends--by end of period, a best
friend.
Concrete learning situations and
active, direct participation.
Some responsibilities, but without
pressure and without being required
to make complicated decisions or
achieve rigidly set standards.

(Jenkins, Schacter,

&

Bauer, 1966)
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Types

of

Books

that

Appeal

to

Five-

to

Six-Year Olds

In general, five to six-year olds like stories about:
adventure.
1.
animals.
2.
realistic fiction.
3.
persons, places, and things in our world.
4.
Ten books every five-year old should know:
1.
Bedtime for Frances, by Russell Hoban
2.
The Best Word Book Ever, by Richard Scarry
3.
Caps for Sale, by Esphyr Slobodkina
4.
The Little Engine that Could, by Watty Piper
Mike Mulligan, by Virginia Lee Burton
5.
6.
Millions of Cats, by Wanda Gag
7.
Nutshell Library, by Maurice Sendak
8.
The Runaway Bunny, by Margaret Wise Brown
9.
Stone Soup, by Marcia Brown
10.
The Story about Ping, by Marjorie Flack
Oppenheim, J., Brenner, B., and Boegehold, B.
York:
Ballantine Books, p. 139.

(1986)

Choosing Rooks for Kids.

New
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Tips

for

Reading

Aloud

Parents are encouraged to use these tips to help
their children make discoveries about literature,
without turning every page of a book into a reading
lesson.
If youngsters appear bored, tired, or cranky,
the selection may be too long or questioning is tedious.
The most important aspect to remember is that reading to
young people should always be a happy experience for
both parent and children.
1.

Schedule a daily quiet time for reading.

2.

Select books children will enjoy [See
printout, "Types of Books that Appeal to Fiveto Six-Year Olds."]

3.

Provide a variety of reading materials.

4.

Sit close to children and hold the book, so
that the pictures and words can be seen as
they are read.

5.

Discuss the title, author, and cover of the
book.

6.

Read clearly and slowly, with expression.

7.

Run your finger under the sentences as you
read them. Eventually,encourage youngsters to
move their fingers under the sentences as
they are read. Emphasize that the page is
turned when the last sentence or word on the
right-hand page is read.

8.

Draw attention to letters, words, and
refrains,such as,"I think I can; I think I
can; I think I can; [from The Little Engine
that Could, by Watty Piper].

9.

Stop part way through a story to allow
youngsters to finish it. Upon completion of
the story, the two endings may be compared.
Also, stop reading at highly predictable
words and allow children to fill in
(auditory cloze).

10.

Talk about the book as you read and ask
questions.

11.

Re-read favorite books.

12.

Continue reading aloud to children even after
they learn to read.
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Reading

Records

Record keeping devices can be fun and provide an
incentive for parents and children to read.
Some suggestions:
1.

Fill out monthly calendars.

Return them to school.

Families who participate will receive monthly and
end-of-the-year awards.
2.

(a)

Make giant cookies from brown grocery sacks.
Children then decorate them.

(b)

For every book read aloud youngsters can eat
away at the cookie with a hole punch [five
punches per book].

(c)
3.

See how long it takes to eat the cookie.

Keep a family card catalog.
enjoy,

As you read books you

jot down the title, the author, and personal

comments.

Older children can do their own writing,

while younger children may dictate to an adult.
Place the cards in a box with dividers labeled to
meet your family's needs.

For example, the cards

may be organized alphabetically or by types of
books.
Ideas adapted from:
Graves, R. (1987). The RIF guide to encouraging young
readers, Garden City, New York: Doubleday.
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Activities

to

Extend

Reading

Almost any story may be dramatized or illustrated.

Some books,

particularly appealing to five to six-year olds, lend themselves to
unique activities.
1.

For example:

After reading

The Carrot Seed or Jack in the Beanstalk,

children

may start a carrot-top garden or sprout beans (Oppenheim,
Brenner, and Boegehold, 1986).

2.

Following reading of

The Very Hunqry Caterpillar, they may go

outside to hunt for butterflies, or construct butterflies from
tissue paper, pipe cleaners, construction paper, and paper
plates.

3.

After reading
berries.

Blueberries for Sal or Jamberry, children can pick

They may also enjoy finger painting paper in shades of

red, blue, and purple.

When the paper dries, cut it into berry

shapes.

4.

Following

Sylvester and the Maqic Pebble,

families may want to

go on a nature walk to hunt interesting rocks.

5.

One can use hats to add drama to read-aloud.

Either children or

adult readers may want to wear a hard hat when reading Mike.

Mulliqan, a crown during The Little Princess, a witch's hat for
Streqa Nona or a pot when telling Johnny Appleseed.

Children

may enjoy a whole collection of hats when listening to
.$.a.le. or

Caps for

soo Hats of Bartholomew Cubbins.
Chicken Soup with Rice.

6.

Make chicken soup as a result of reading

7.

Go to a park to feed the ducks after reading

Ducklinqs or Have You Seen my Ducklinq?
shaped crackers for snacks.

Make Way for

Give children duck-
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8.

Help listeners decorate and lace mitten shapes after reading~

Mitten.
9.

Use stories such as There's a Nightmare in my Closet, There's an

Alligator under my Bed, There's Something in My Attic. or liP..r.i..s.
and the Monsters to promote discussion about unfounded fears.
As a follow-up create a monster from a large sheet of butcher
paper, paint, squiggly eyes, etc.
10.

Simulate a trip to the North Pole by arranging furniture in
the form of a train and softly playing Christmas Carols a s ~

Polar Express is read.

For a touch of real drama, give your

child a bell and a cup of hot chocolate.

Favorite

Children's

Books

Allard, Harry

Miss Nelson is Back
Miss Nelson is Missing

Asch, Frank

Happy Birthday. Moon
Just Like Daddy

Balian, Lorna

The Aminal

Barton, Byron

Airport

Bate, Lucy

Little Rabbit's Loose Tooth

Bemelmans, Ludwig

Madeline (series)

Bennett, David

seasons

Berenstain, Stan and Jan

The Berenstain Bears (series)

Bishop, Claire

Five Chinese Brothers

Bridwell, Norman

Clifford the Big Red Dog
(series)

Brown, Marc

Arthur (series)

Brown, Marcia

stone Soup

Brown, Margaret Wise.
Big Red Barn
A Child's Goodnight Book
The Little Fur Family
The Noisy Book (series)
Browne, Anthony

Gorilla

Burnett, Frances

A Little Princess

Burningham, John

Mr. Gumpy's Outing

Burton, Virgina Lee

Choo Choo
Katy and the Big Snow
The Little House
Mike Mulligan and his
Steamshovel

Carle, Eric

The secret Birthday Message

Carlson, Nancy

I Like Me
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Carrick, Carol

Patrick's Dinosaurs
Whatever Happened to
Patrick's Dinosaurs?

Cauley, Lorinda Bryan

The Town Mouse and the
Country Mouse

Chalmers, Mary

Come to the Doctor. Harry

Cohen, Miriam

Will r Have a Friend?

Conrad, Pam

The Tub People

Cooney, Barbara

Miss Rumphius

Crews, Donald

Flying
Freight Train
School Bus
Harbor
Truck

Dayrell, Elphinstone

Why the Sun and the Moon Live
in the Sky

dePaola, Tomie

Charlie Needs a Cloak
The Cloud Book
Marianna May and Nursey
The Popcorn Book
The Quilt story
Strega Nona

Dillon, Leo and Diane

Why Mosquitoes Buzz in
People's Ears

Donnelly, Liza

Dinosaur Day

Dubanevich, Arlene

Pigs in Hiding

Dunn, Judy

The Little Duck
The Little Rabbit

Ets, Marie Hall

Gilberto and the Wind
In the Forest
Just Me

Flack, Marjorie

Angus and the Cat
Angus and the Duck
Ask Mr. Bear
The story about Ping

Flournoy, Valery

The Patchwork Ouilt
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Fox, Mem
Freeman, Don

Wilfrid Gordon McDonald
Partridge
Corduroy
Dandelion
Norman the Doorman
A Pocket for Corduroy

Geisel, A. S. [Dr. Seuss]

And to Think I Saw It on
Mulberry street
The soo Hats of Bartholemew
Cubbins
Horton Hatches an Egg
Yertle the Turtle and Other
Stories

Gibbons, Gail

Fire, Fire
Trucks

Gomi, Taro

Bus Stops

Gramatky, Hardie

Little Toot

Hoban, Russell

Baby Sister for Frances
Bedtime for Frances
Best Friends for Frances
A Birthday for Frances

Hoff, Syd

Danny and the Dinosaur

Hofmann, Ginnie

Who wants an Old Teddy Bear?

Holl, Adelaide

The Rain Puddle

Ipcar, Dahlov

Wonderful Egg

Johnson, Crockett

Harold and the Purple Crayon

Keats, Ezra

Goggles
Jennie's Hat
A Letter to Amy
Peter's Chair
The Snowy Day
Whistle for Willie

Keller, Holly

Geraldine's Big Snow
Geraldine's Blanket

Kellogg, Steven

The Mysterious Tadpole

Knight, Hilary

Where's Wallace?

Kraus, Robert

Milton, the Early Riser
Owliver

A
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Krauss, Ruth

The carrot seed

Leaf, Munro

Ferdinand. the Bull

Lionni, Leo

Alexander and the Wind-up
Mouse
Fish is Fish
Frederick
Inch by Inch
It's Mine!
Little Blue and Little Yellow
Swimmy

Lobel, Arnold

Fables
Frog and Toad (series)

Macmann, Elaine

Boris and the Monsters

Marshall, James

George and Martha (series)

Mayer, Mercer

A Boy. a Dog. and a Frog
There's an Alligator under my
!ie..d

There's a Nightmare in my
Closet
There's Something in my Attic
Mccloskey, Robert

Blueberries for Sal
Make Way for Ducklings
one Morning in May
Time of Wonder

McDermott, Gerald

Anansi the Spider
Arrow to the sun
The Magic Tree

Minarik, Else

Little Bear (series)

Mosel, Arlene

Tiki Tiki Tembo

Munsch, Robert

Love You Forever
The Paperbag Princess
Thomas' Snowsuit

Murphy, Jill

Five Minutes' Peace

Noble, Trinka

The Day Jimmy's Boa Ate the
Y@.S_fi

Parish, Peggy

Amelia Bedelia

Paul,Korky, & Thomas,Valerie

Winnie. the Witch
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Peet, Bill

Encore for Eleanor
Randy's Dandy Lion
Wump World

Pinkwater, Daniel

Aunt Lulu

Potter, Beatrix

Tale of Peter Rabbit (series)

Raskin, Ellen

Spectacles

Rey H. A.

Curious George (series)

Ross, Dave

A Book of Hugs

Ryder, Joanne

The Snail's Spell

Rylant, Cynthia

The Relatives Came

Scarry, Richard

The Best Word Book Ever

Sendak, Maurice

In the Night Kitchen
Where the Wild Things Are

Silverstein, Shel

The Giving Tree

Small, David

Imogene's Antlers

Steig, William

Amos and Boris
Doctor DeSoto
Sylvester and the Magic
Pebble

Szekeres, Cindy

The New Baby

Taylor, Mark

Henry the Explorer

Tomkins, Jasper

The catalogue
The Hole in the Ocean

Nimby

The Sky Jumps into Your Shoes
at Night
Tresselt, Alvin

The Mitten
White Snow, Bright Snow

Udry, Janice

A Tree is Nice

Van Allsburg, Chris

Jumanji
The Polar Express

Viorst, Judith

Sunday Morning
The Tenth Good Thing about
Barney
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Waber, Bernard

Ira Sleeps over
Lyle. Lyle crocodile
The House on 88th Street

Wells, Rosemary

Benjamin and Tulip
Timothy Goes to School

Williams, Margery

The Velveteen Rabbit

Winthrop, Elizabeth

Maggie and the Monster

Wood, Audrey

The Little Mouse.the Red Ripe
strawberry. and the Big
Hungry Bear

&

Don

Yashima, Taro

Crow Boy
umbrella

Zion, Gene

Harry. the Dirty Dog

Zolotow, Charlotte

William's 0011
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Evaluation:

Read-Aloud

Workshop
November 1991

You do

not

need to

sign this

sheet.

In order to help me plan future sessions,
please take a few
minutes to evaluate this evening's workshop.
Directions: Make a~ along the continuum when responding to
questions 1-6.

1 . Was the meeting of
interest to you?
Very much

Very Little

Some

2. Did you receive any new
ideas that will be helpful
to you?
Many Ideas

Some

No Ideas

Maybe

No

Neutral

No Leadership

3. Will you be able to put
the ideas into practice?
Yes

4. Did the leader appear
organized and
responsive to the needs
of the group?
Good

5. Was there enough time
for discussion and practice of the concepts
presented?
Too Much

Just Right

No Time

6. Would you like to receive
more materials through
future workshops?
Yes
Maybe
7 . Do you have suggestions for improvement?

No

8. What were the strong points of the meeting?

(This portion is for your
from the evaluation.)

personal

use.

Please

separate

Based on the material presented in this meeting, please formulate
one goal for read aloud; for example, you could establish a daily
reading practice of the techniques for reading aloud. Choose
something that will be helpful to you and your family.

My goal is~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
(Adapted from Berger, 1991, p. 206)
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Workshop #2
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Agenda:

Predictable

Materials

Workshop
December 1991

7:00-7:05

Orientation

7:05-7:15

Ice Breaker

7:15-7:20

Benefits of predictable materials

7:20-7:50

Types of predictable materials

7:50-8:05

How to use predictable materials

8:05-8:20

Small group practice

8:20-8:25

Review

8:25-8:30

Workshop evaluation
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Benefits

of

Predictab1e

Materia1s

1.

They provide children instant success with reading.

2.

They draw on what youngsters already understand about
language.

3.

They furnish a context for new information about print
(letters, words, and sounds).

4.

They encourage children to read fluently.

5.

The vocabulary words in pattern books are often the same
as the words introduced in traditional reading
textbooks.

6.

Children enjoy patterned materials and feel comfortable
reading them aloud.
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Types

of

Predictable

Materials

A.

Language experience stories:
anything children have
written, either on their own or in the form of dictation
to an adult.

B.

Patterned [stories, songs, or poems] characteristics:
1.

Repetition:
The author repeats words, phrases,
sentences, or themes which become evident after
reading a few pages or lines [e.g.Brown Bear. Brown
Bear. What Do You See? by Bill Martin].

2.

Cumulative lines:
The author repeats words, phrases
or sentences. New ideas are added to each repetition
[e.g. There Was an Old Lady Who Swallowed a Fly, by
Pam Adams, or The Napping House, by Audrey and Don
Wood] .

3.

Rhyme and rhythm:
Books that have a repetition of
sounds or a regular "beat" [e.g. Shoes, by Elizabeth
Winthrop, Chicka Chicka Boom Boom, by Bill Martin, or
Earl's Too Cool for Me, by Leah Komaiko].

4.

Familiar cultural sequences: Books that center
around a sequence that is common to children, such as
numbers, ABC's, days of the week, months of the year,
the four seasons, or daily activities [e.g. Seven
~ , by Meredith Hooper, The Very Hungry
Caterpillar, by Eric Carle, Cookie's Week, by Tomie
de Paola, 10 Bears in My Bed, by Stan Mack, Chicken
Soup with Rice, by Maurice Sendak, or Alfred's
Alphabet Walk, by Victoria Chess].

5.

Familiar characters or plots: Books that use a
character or plot that children know [e.g. Clifford
(series), by Norman Bridwell or folktales and fairy
tales, such as "The Three Little Pigs"].

6.

A good match between the book and its illustrations:
The pictures are clear and coincide with the writing
on the page [e.g. The Very Busy Spider, by Eric
Carle, If You Give a Mouse a Cookie, by Laura
Numeroff, and Ten Black Dots, by Donald Crews].
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How
A.

B.

to

Use

Predictab1e

Materia1s

Language Experience Stories
1.

Provide a stimulus [e.g.a trip to park or grocery
store].

2.

Have children dictate story to you.

3.

Read the ideas back, running a finger under the text and
inviting youngsters to join in.

4.

After repeated readings, have children match sentence or word
cards to the text, trace or copy the writing or read alone.

5.

Encourage children to write their own stories.

Pattern Books
1.

Select a book that is highly predictable and interesting.

2.

Read the title and author of the book.

3.

Hold the book so that youngsters are able to see the text and
illustrations.

4.

Read the story aloud, encouraging children to join in.

5.

Reread the book, running a finger under the text.

6.

In subsequent readings choose from the following procedures.

7.

[a]

Refrain: You read the story, allowing children to read
the refrain.

[b]

Repeating: Read one line of the story at a time; then
have children repeat.

[c]

Auditory cloze: Read most of the story; pause
occasionally to allow children to supply missing words.

[d]

Unison:

[e]

Independent reading:
their own.

[fl

Copy letters, words, phrases, or sentences on strips of
paper. Have children match them to the text. Discuss
their meaning within the story.

Read together.
Encourage children to read on

Help youngsters to learn how they predict. Read a few pages
of the book; stop; ask them to anticipate what will happen
next and tell why they think so. Continue reading through the
next set of repetitions; then stop to consider predictions.
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Activities

to

Extend

Predictable

Books

1.

Have children use the structure of patterned literature
to generate a new story [e.g. Brown Bear. Brown Bear.
What Do You See?, by Bill Martin, can be turned into a
holiday story: Reindeer. Reindeer. What Do You See?]

2.

Use movement to extend books with a dependable rhythm.
Have youngsters dance, clap, or hit a drum to the beat.

3.

Use props or puppets to dramatize a selection. Adults
may want to narrate a story like The Gingerbread Man, by
Karen Schmidt, allowing children to speak the refrain,
"Run, run as fast as you can. You can't catch me.
I'm
the gingerbread man."

4.

Cook a dish that coincides with the story [e.g.
gingerbread cookies after reading The Gingerbread Man,
by Karen Schmidt, pancakes after reading The Pancake
.B..Qy, by Lorinda Cauley, or bread after reading The
Little Red Hen, by Paul Galdone].

5.

Illustrate the story through paint, clay, felt-tip
markers, and crayons.

6.

Using Legos, wood blocks, or Tinker Toys, construct
something from a story [e.g. Build the bridge from Three
Billy Goats Gruff, by Paul Galdone, or create a house
from The Three Little Pigs, also by Galdone].

Predictable

Books

Adams, Pam

There was an Old Lady Who
Swallowed a Fly

Anno, Mitsumasa

Anno's Alphabet Book
Anno's counting Book

Bank, Molly

Ten. Nine, Eight . . .

Barrett, Judi

Animals Should Definitely not
wear Clothing

Becker, John

Seven Little Rabbits

Bridwell, Norman

Clifford the Big Red Dog
(series)

Brown, Margaret Wise

The Golden Egg
Goodnight Moon
Home for a Bunny
I Like Bugs
The Important Book
The Runaway Bunny

Brown, Ruth

A Dark Dark Tale

Browne, Anthony

r Like Books

Buller, Jon, & Schade, Susan

I Love You. Good Night

Burningham, John

John Burningham's ABC

Carle, Eric

The
The
The
The

Carlstrom, Nancy

Jessy Bear. What Will You

very
very
very
very

Busy Spider
Grouchy Ladybug
Hungry Caterpillar
Noisy Cricket

Ne_g_r_?

Cauley, Lorinda

The Pancake Boy

Chess, Victoria

Alfred's Alphabet walk

Cole, Joanna

Anna Banana: 101 Jump-rope
Rhymes

Crawford

Old MacDonald Had a Farm

Crews, Donald

Ten Black Dots
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Degen, Bruce

Jamberry

dePaola, Tomi

cookie's week

Duke, Kate

The Guinea Pig's ABC

Eastman, P.D.

Are You My Mother?

Emberley, Barbara

Drummer Hoff

Ets, Marie Hall

Play with Me

Gag, Wanda

Millions of cats

Galdone, Paul

Henny Penny
The House that Jack Built
The Little Red Hen
The Teeny Tiny woman
The Three Bears
Three Billy Goats Gruff
The Three Little Pigs

Garelick, May

Where Does the Butterfly Go
When It Rains?

Geisel, A. S. [Dr. Seuss]

Green Eggs and Ham

Gilman, Phoebe

Jillian Jiggs

Ginsburg, Mirra

Good Morning, Chick

Goodspeed, Peter

A Rhinoceros Wakes Me Up in
the Morning

Guarino, Deborah

Is Your Mama a Llama?

Hague, Kathleen

Alphabear

Harper, Wilhelmina

The Gunniwolf

Henkes, Kevin

Jessica

Hill, Eric

Where's Spot?

Hoban, Tana

Circles. Triangles and Squares
Count and See
Over, Under, and Through.
Push. Pull, Empty, Full: A
Book 0f opposites
26 Letters and 99 Cents

Hoberman, Mary Ann

A House Is a House for Me
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Hogrogian, Nonny

One Fine Day

Hooper, Meredith

Seven Eggs

Hutchins, Pat

Rosie's walk

Ipcar, Dahlov

Brown cow Farm

Jacobs, Leland

Goodnight. Mr. Beetle

Kalan, Robert

Jump Frog, Jump
.B..a.in

Kennedy, Jimmy

The Teddy Bears' Picnic

Kent, Jack

The Fat cat

Kerna, Nicholas

Ruth's Loose Tooth

Komaiko, Leah

Earl's Too Cool for Me

Kraus, Robert

Leo the Late Bloomer
Where Are You Going Little
Mouse?
Whose Mouse Are You?

Krauss, Ruth

A Hole is to Dig

Langstaff, John

Frog went a-Courtin'
Oh, A-Hunting We Will Go
Over in the Meadow

Lionni, Leo

The Biggest House in the World

Mack, Stan

10 Bears in my Bed

Maris, Ron

Are You There, Bear?

Martin, Bill, Jr.

Brown Bear. Brown Bear, What
Do You see?
Chicka Chicka Boom
Fire, Fire Said Mrs. McGuire
Here Are My Hands
Instant Readers
Monday. Monday, I Like Monday

Mayer, Mercer

What Do You Do with a
Kangaroo?

McGovern, Ann

Too Much Noise
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Most, Bernard

If the Dinosaurs came Back
Whatever Happened to the
Dinosaurs?

Mueller, Virginia

A Halloween Mask for Monster
Monster can't Sleep

Munsch, Robert

Mud Puddle

Numeroff, Laura

If You Give a Mouse a Cookie

Piper, Watt

The Little Engine that could

Polushkin, Maria

Mother, Mother, I Want Another

Raffi

Down By the Bay
Everything Grows
Five Little Ducks
One Light. One Sun
Shake My Sillies out
Tingalayo
Wheels on the Bus

Rice, Eve

Goodnight. Goodnight

Rockwell, Anne

First Comes Spring

Ross, Tony

Jack and the Beanstalk

Roy, Ron

Three Ducks Went wandering

Scarry, Richard

Richard Scarry's ABC word Book

Scheer, Julian

Rain Makes Applesauce

Schmidt, Karen

The Gingerbread Man

Sendak, Maurice

Chicken Soup with Rice

Shannon, George

Dance Away
Lizard's Song

Shaw, Charles

It Looked Like Spilt Milk

Shulevitz, Uri

One Monday Morning

Slobodkina, Esphyr

Caps for Sale

Stinson, Katy

Red is Best

Tafuri, Nancy

Have You Seen My Duckling?
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Tomkins, Jasper

When a Bear Bakes a Cake

Tresselt, Alvin

Rain Drop. Splash

Viorst, Judith

Alexander and the Terrible.
Horrible. No Good, very
Bad Day

Vipont, Elfrida, & Briggs,
Raymond

The Elephant and the Bad Baby

Wadsworth, Olive

Over in the Meadow

Wells, Rosemary

Noisy Nora

Wildsmith, Brian

Brian Wildsmith's ABC's
Brian Wildsmith's 1.2.3's

Williams, Linda

The Little Old Lady Who was
Not Afraid 0£ Anything

Williams, Suzanne

Mommy Doesn't Know My Name

Winthrop, Elizabeth

Shoes

Wood, Audrey and Don

King Bidgood's in the Bathtub
The Napping House
Quick as a Cricket

Yektai, Niki

Bears in Pairs

Zemach, Margot

Hush Little Baby

Zolotow, Charlotte

Some Things Go Together
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Evaluation:
You

do

not

Predictable

need to

sign

this

Materials

Workshop
December

1991

sheet!

In order to help me plan future sessions, please take a few
minutes to evaluate this evening's workshop.
Directions: Make a
questions 1-6.
1.

V along

the continuum when responding to

Was the meeting of
interest to you?
Very much

Some

Very Little

2. Did you receive any ideas

3.

4.

5.

6.

7.

about predictable materials
that will be helpful to
you?
Many Ideas
Some
No Ideas
Will you be able to put
the ideas into practice?
No
Yes
Maybe
Did the leader appear
organized and
responsive to the needs
of the group?
Neutral
No Leadership
Good
Was there enough time
for discussion and practice of the concepts
presented?
Too Much
Just Right
No Time
Would you like to receive
more materials through
future workshops?
Yes
Maybe
No
Do you have suggestions for improvement?

8. What were the strong points of the meeting?

(This portion is for your personal use.
Please separate
from the evaluation.)
Based on the material presented in this meeting, please write one
idea that you would like to remember to use at home.

(adapted from Berger, 1991, p. 106)

APPENDIX D
Parent Notebook:
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Workshop #3

135
Agenda:

Environmental

Print

Workshop

January 1991
7:00-7:05

Orientation

7:05-7:15

Ice Breaker

7:15-7:20

(1)
(2)

7:20-7:25

What is environmental print?

7:25-7:30

Why use environmental print?

7:30-7:40

How to use environmental print

7:40-7:45

Instructions for making Lotto Sign Game
and logo book

7:45-8:15

Game and book construction

8:15-8:20

Clean up

8:20-8:25

Review

8:25-8:30

(1) Goal setting
(2) Workshop evaluation

Workshop goals
Workshop agenda
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What

Is

Environmental

Print?

Any printed material other than books within the home
and community that provides information is environmental
print. For example:
1.

Road signs

2.

Store and restaurant signs

3.

Product labels

4.

Advertisements and coupons

5.

Lists

6.

Letters and notes

7.

Newspapers and magazines

8.

Calendars
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Why

Use

Environmental

Print?

1.

It is available to everyone.

2.

Children are naturally curious about it.

3.

Youngsters can actually "read" while they learn to read.

4.

Through successful attempts at reading environmental
print youth develop positive attitudes about reading.
They consider themselves "readers" and they see reading
as fun and easy.

5.

It helps children learn that print has a purpose and
meaning.

6.

In combination with other activities, children can learn
to read.
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How

1.

to

Use

Environmental

Print

Let children see you reading environmental print.
(a)

Read it aloud, running your finger from left to
right under the word or words.

(b)

Discuss what it means.

(c)

Discuss the letters.

2.

Answer youngsters' questions about environmental print.

3.

Turn everyday events into learning experiences.

4.

5.

(a)

Grocery shopping: Let youngsters help read and
write grocery lists, sort coupons, read
advertisements, identify labels, and read aisle
markers in the store.

(b)

Driving: Encourage children to look for fast-food,
service station, store, street, and traffic signs
they know. Hunt for interesting license plates.
Read them together.

(c)

Cooking:
Plan times when young ones can help you
cook. Read product labels and recipes together.

(d)

Newspaper: Let children choose a section of the
newspaper for you to read aloud.
Comics are O.K.
Discuss.

Label objects or areas in your home ( ~ : Label only
one object per day).
(a)

Let young ones choose something to label.

(b)

Have them describe the object in detail.

(c)

Together write a sentence using the object's name
(e.g. "This is my bed").

(d)

Place the sentence on or near the object.

( e)

Read the sentence together several times a day.

Write letters or notes to children (e.g. "I love you,"
"Make your bed"). Encourage them to write back.
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Directions

for

Lotto

Sign

Game

How to Construct
1.

Choose nine signs from the sign pattern page.
cut, and mount on 9 X 12 construction paper.

2.

Wite "Sign Lotto" at the top.

3.

Go to the laminating machine.
laminate game board.

4.

Cut off excess laminate.

Color,

Have the volunteer

How to Use
1.

Share the Lotto game with youngsters before playing.
Read the signs together. Discuss their meaning, shapes,
and graphic detail.

2.

Have children take the game and a water-base marker in
the car. Have them mark an X on the signs they see.
Encourage discussion.

3.

Game boards may be wiped clean with a damp cloth.
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Directions

for

Logo

Book

How to Construct
1.

Choose one of the following methods of making a book.
(a) Fold four or five pieces of 9 X 12 colored
construction paper in half.
Using the long stapler,
staple along the fold.
(b) Cut four or five pieces of 9 X 12 colored
construction paper in half.
Staple the sheets
together to make a book.

2.

Collect logos that children would be interested in.
You
may use the three left-over signs from the "sign
patterns" and logos from paper sacks, napkins, coupons,
and magazines.

3.

Cut logos so they will fit in book.

4.

Slip logos inside book to take home.

How

to Use

1.

Help children write their names and "book" on the cover
(e.g. "Amy's book"). You may want to put a logo on the
front, too (e.g. "Amy's Pepsi Book").

2.

Have children paste one logo per day in book.

3.

Discuss the logo, its color, shape, and letters.

4.

Have youngsters dictate a sentence about the logo (e.g.
"I love McDonald's").

5.

Read the sentence together.

6.

Add new logos and new sentences.

7.

Have children read their books frequently. Periodically
have young ones point out specific words.
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Eva1uation:
You

do

not

need

Environmenta1
to

sign

this

Print

Workshop
January

1992

sheet!

In order to help me plan future sessions,
please take a few
minutes to evaluate this evening's workshop.
Directions: Make a
questions 1-6.

V along

the continuum when responding to

1. Was the meeting of
interest to you?
Very much

Some

Very Little

2. Did you receive any ideas
about environmental print
that will be helpful to
you?
Many Ideas

Some

No Ideas

3. Will you be able to put
the ideas into practice?
Yes

Maybe

No

4 . Will you be able to use
the materials you made
this evening?
Yes

Maybe

No

5 . Did the leader appear
organized and responsive
to the needs of the group?~~~~~~~~~~~~~~~~~~~~
Good
Neutral
No Leadership
6. Was there adequate time to
make the materials?
Too much

Just Right

No Time

7. Do you have suggestions for improvement?

8. What were the strong points of the meeting?

(This portion is for your persona1 use .
P1ease separate
from the eva1uation.)
Based on the material presented in this meeting, please write one
idea that you would like to remember to use at home.

(adapted from Berger, 1991, p. 106)

APPENDIX E
Parent Notebook:
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Workshop #4

M3

SIGNATURE BINGO CARD
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Agenda:

Constructing

Games

Workshop

February 1992
7:00-7:05

Orientation

7:05-7:15

Icebreaker

7:15-7:20

(1)
(2)

7:20-7:25

The benefits of reading games

7:25-7:30

Types of reading games appropriate for
five- to six-year olds

7:30-7:40

Instructions for making three games
(1)
"Five Little Ducks"
(2)
Alphabet floor game
(3)
Alphabet puzzles

7:40-8:20

Game construction

8:20-8:25

Clean up

8:25-8:30

(1)
(2)

Workshop goals
Parent notebook

Review
Workshop evaluation

•
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Benefits

of

Reading

Games

1.

Children are interested in and motivated by games.

2.

Games can be adapted to meet your children's needs.

3.

Games require youngsters to be actively involved.

4.

Games allow young ones to manipulate and experience
concepts that are difficult for them to understand (e.g.
the alphabet).

5.

Games can be designed for self-correction.
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Types

of

Reading Games Appropriate
Five- to Six-Year Ol.ds

for

Language Activities
These are any activities or games which strengthen
language and require children to use communication skills.
Examples :
1.

Any commercially prepared games that require discussion
(e.g. "Candyland," picture lotto, and memory games).

2.

Daily play activities: Adults may interact with children
during dramatic play, introducing new ideas and
vocabulary.

3.

Games that require no props, such as:
(a) Guessing games: Children describe an object and the
adult guesses what the object is. Reverse roles.

4.

(b)

"Simon says": The leader instructs the players to
complete an action by saying, "Simon says to.
"
Players follow the directions if the leader says
"Simon says.
" If, however, the leader issues a
command without the phrase "Simon says.
. , " then
the players are to ignore the command. Players who
complete the action have been fooled and are "out."

( c)

Suitcase Game: The adults say, "I'm going on a trip.
I'm putting suntan oil in my suitcase." The children
repeat what the adults have said, adding one more
item [e.g. "I'm going on a trip.
I'm putting suntan
.o..il. and a swimming suit in my suitcase." Play
continues until someone misses an item. This game
may be improvised, "I'm going to the zoo.
. " or
"I 'm going shopping.
"

Flannel Board Activities: Tell children stories, songs,
or nursery rhymes while placing felt pieces on a flannel
board.
Leave the pieces out, encouraging the youngsters
to retell the story. The example in this workshop is the
song, "Five Little Ducks." Any story, song, or rhyme you
are familiar with can be used, even literature you have
made up.

The following types of games provide children practice
with concepts they have learned within the context of
stories, songs, and poems.
The games serve to reinforce
letters of the alphabet. Please remember these are to be fun
activities.
If children appear restless or anxious, the game
may need to be adapted.

147

Letter recognition:
Any commercially prepared items such as alphabet lotto,
alphabet bingo, alphabet dominoes, wooden alphabet blocks, or
magnetic letters.
(Many of these items may also be
homemade.)
The example in this workshop is "Alphabet Floor
Game."

Letter-sound recognition:
Again, there are many commercially prepared items, such
as phonics bingo, card games like "Meow," felt alphabet
pocket charts with removable animals,and alphabet puzzles.
The example in this workshop is an alphabet puzzle.
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"Five

Little

Ducks"

Flannel

Board

Activity

Purpose
1.

To strengthen language and prediction skills

2.

To build sequential skills

How

to

Make

1.

Cut out patterns from parent printouts.
(Leave mother
duck inside the pond pattern until pond is made.)

2.

Trace patterns onto felt pieces. (Use one blue piece of
felt and one yellow piece of felt.)

3.

Cut out felt shapes.

4.

Use marking pens to make details on the ducks and pond
if desired.

5.

Store in manilla envelope.

How to

use

1.

Sing or say the poem, placing the suggested pieces on a
flannel board. (Note:
Pieces may also be placed on the
carpet or tabletop.)

2.

Have children listen and chime in on repetitive
portions.

3.

Leave flannel pieces out, encouraging youngsters to tell
you the poem or play with the pieces independently.

How to Make a Flannel Board at Home
Cover a piece of cardboard, tagboard, or styrofoam with
a large piece of felt.
(Felt may be purchased at the fabric
store in 72" X 36" pieces for $3.37.)
Secure felt with
tacks, tape, glue, or staples.
Prop board against a wall or
cabinet for use.

FIVE LITTLE DUCKS FLANNEL BOARD ACTIVITY

Please note: Images on this page were redacted due to copyright concerns.
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Five Little Ducks
Place pond, mother

Five little ducks went swimming one day,
Across the pond and far away.
Mother duck said, "Quack, Quack, Quack, Quack,"
Four little ducks came swimming back.

and five little
ducks on the flannel
board.

Remove one little duck.

Four little ducks went swimming one day,
Across the pond and far away.
Mother duck said, "Quack, Quack, Quack, Quack,"
Three little ducks came swimming back.
Remove one little duck.

Three little ducks went swimming one day,
Across the pond and far away.
Mother duck said, "Quack, Quack, Quack, Quack,"
Two little ducks came swimming back.
Remove one little duck.

Two little ducks went swimming one day,
Across the pond and far away.
Mother duck said, "Quack, Quack, Quack, Quack,"
One little duck came swimming back.
Remove one little duck.

One little duck went swimming one day,
Across the pond and far away.
Mother duck said, "Quack, Quack, Quack, Quack,"
No little duck came swimming back.
Remove last little duck.

Mother duck said,"Quack, Quack, Quack, Quack,"
Five little ducks came swimming back.

(very loudly)
Add five little ducks.

Adapted from
Machado, J.M. (1985). Early childhood experiences in language arts.
Delmar Publishers.

USA:
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Alphabet

Floor

Game

How to Make
1.

Tear off 48 inches of butcher paper (any color).

2.

Trim it to 24 inches wide.

3.

Using a yardstick and a marking pen, draw a grid of 18
squares 8" X 8".

4.

Fill the squares with letters of the alphabet.
(Adapt
this to children's needs. Use some vowels, however, so
this can be extended as youngsters become readers.)

5.

Laminate the game.

6.

Cut off excess plastic.

7.

Roll up and secure with a rubber band for storage.

How to Use
1.

Have children toss an object (bean bag, small stone,
marble, bottle cap, or coin) or hop to the letter parents
name.

2.

Adults may toss the object to the letter and have
youngsters name it.

3.

As young ones advance, they may want to spell words by
hopping to letters.

For adults who do not have access to a laminator, this
game may also be made on plastic tablecloth fabric.
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Alphabet

Puzzles

How to Make
1.

Color pictures.

2.

Cut directions out and glue to manilla envelope.

3.

Cut metal clasp off manilla envelope.
through the laminator.)

4.

Take pictures and envelope to the volunteer, who will
laminate them.

5.

Cut excess plastic off manilla envelope.
Using one blade
of the scissors, carefully slit the envelope open.

6.

Cut puzzle pieces apart and store in manilla envelope.

How

to Use

1.

Begin by giving children five to six letter puzzles. Too
many pieces can be overwhelming for some youngsters. Add
more puzzles as young ones demonstrate desire and ability
to do more.

2.

Have children match the letters to the pictures that
start with the letter.

3.

Children may check their answers by determining whether
the puzzle fits neatly together or by turning the picture
over and checking whether the word begins with the same
letter.

(This cannot go

1--'
l.n

w

Please note: Images on pp. 153-157 were redacted due to copyright concerns.
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Eva1uation:
You

do

not

need to

Constructing
sign this

Games

Workshop
February 1992

sheet!

Please take a few minutes to evaluate this evening's workshop.
Directions: Make a~ along the continuum when responding to
questions 1-6.
1. Was the meeting of
interest to you?
Very much

Some

Very Little

2. Did you receive any ideas
about reading games
that will be helpful to
you?
Many Ideas

Some

No Ideas

3. Will you be able to put
the ideas into practice?
Yes

Maybe

No

4. Will you be able to use
the materials you made
this evening?
Yes

Maybe

No

Neutral

No Leadership

5. Did the leader appear
organized and responsive
to the needs of the group?
Good
6. Was there adequate time to
make the materials?
Too much

Just Right

No Time

7 . Do you have suggestions for improvement?

8. What were the strong points of the meeting?

9. Circle the workshop(s) you have attended.
#1 Read-Aloud
#2 Using Predictable Materials
#3 Using Environmental Print
#4 Constructing Games
10.

Which of the workshops were the most valuable to you? Number
them in order of importance (l=most valuable, 4=least
valuable). Number only workshops you have attended.
Read-Aloud
-~~Using Predictable Materials
~~Using Enviromental Print ~~Constructing Games
(adapted from Berger, 1991, p. 106)

APPENDIX F
Teacher Materials
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Predictable

Materials
Icebreaker

Workshop

One, two buckle my shoe,
Three, four, shut the door.

Rain, rain, go away,
Come again another day

Little Bo-Peep has lost her sheep,
And doesn't know where to find them.

Jack and Jill went up the hill,
To fetch a pail of water.

Baa, baa, black sheep,
Have you any wool?
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Jack be nimble, Jack be quick,
Jack jump over the candlestick.

Rub-a-dub-dub,
Three men in a tub.

Litle Miss Muffet sat on a tuffet,
Eating her curds and whey.

Humpty Dumpty sat on a wall,
Humpty Dumpty had a great fall.

Twinkle, twinkle little star,
How I wonder what you are.
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SIGN PATTERNS
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OVERHEAD

TRANSPARENCIES

